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MOTTO 
 
“Allah will raise those who have believed among you and those who were given 
knowledge, by degrees” 
(QS. Al Mujadalah: 11) 
 
“When there is a will, there is a way” 
(Anonymous)  
 
“Who are believe with Allah and the doomsday, thus speak up well or silent” 
(HR. Buchori) 
 
“Speaking ability symbol anyone’s personality” 
(Anonymous) 
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ABSTRACT 
TRI LISTIYANINGSIH. 2018. STUDENTS’ ANXIETY IN SPEAKING 
ENGLISH CLASS AT THE ELEVENTH GRADE OF MAN 4 BANTUL IN 
ACADEMIC YEAR 2017/ 2018. Thesis, English Education Department, Islamic 
Education and Teacher Training Faculty, IAIN Surakarta. 
Advisor : Dr. H. Giyoto, M.Hum 
Keyword : Anxiety, Speaking, Education 
 
This research describes the students’ anxiety in speaking English at the 
eleventh grade of MAN 4 Bantul in the academic year of 2017/2018. The objective 
of this research are (1) to find out the factors or sources of students’ anxiety in 
speaking English class, (2) to find out students’ strategies to reduce the students’ 
anxiety in speaking English class. 
 
This research was a descriptive qualitative research. The subject of this 
research was 33 students of the eleventh grade of MAN 4 Bantul. The data collected 
from the questionnaire, interview, and observation. The data which have been 
collected are analyzed by using theory of source anxiety and anxiety coping 
strategy. 
 
The result of the research showed that the students of the eleventh grade 
have some factors in anxiety, they are lack of preparation, learners’ belief about 
language learning, fear of making mistakes, afraid of classmates, personal and 
interpersonal factor. The most dominant factors of speaking anxiety in eleventh 
grade students of MAN 4 Bantul 2017/2018 are lack of preparation. The researcher 
also found some strategies that were used by students in reducing anxiety in 
speaking English. Those are: preparation, peer seeking, positive thinking, avoid eye 
contact to the audience, relaxation and resignation. The most dominant strategy 
used by students in eleventh grade of MAN 4 Bantul 2017/2018 to reduce their 
anxiety in speaking by using peer seeking. Some of the students combine it with 
other strategies. 
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CHAPTER I 
INTRODUCTION 
 
The first chapter presents the brief elaboration of several elements covering 
in this study. They are background of the study, problem identification, problem 
limitation, research question, research objective, research benefit, and key terms. 
A. Background of the Study 
Nowadays, having an English learning is a must for all people. For 
a student, it can be useful for building and developing science and 
technology. Language is the most important system used by human to 
communicate in life. By language, people will feel easy to communicate and 
interact with others. It means that people can share their ideas, feeling, and 
getting their information from one person to another. There are four skills 
in learning English, they are listening, speaking, reading, and writing. 
English as Foreign Language (EFL) learners and teachers are those 
who are learning or teaching English while living in a community where 
English is not spoken as a first language. Many learners express their 
inability and sometimes even acknowledge their failure in learning to speak 
a foreign language. These learners may be good at learning other skills but, 
when it comes to learn another language, they claim to have a ‘mental block’ 
against learning a foreign language, cited in Horwitz (1986:125). 
Language is important as communication tool and making 
relationship with others. Speaking is one of the important aspects in learning 
English. Each student has different psychologycal condition, some students 
can speak confidently in front of the class and there are also students who 
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cannot speak because they are shy or nervous. Emotion, physis stress, shy, 
and nervous can cause the students anxiety. Students may have anxiety 
reaction which interfere their ability to speaking fluently in the class. 
In senior high school, English is taught generally consisting of 
speaking skill, listening skill, reading skill, and writing skill. In this 
research, the research focuses in speaking skill. It is one of aspect of learning 
a second foreign language that should be mastered by everyone. It means 
that speaking English become needs for many people, especially for the 
students. By mastering speaking, the students also can do conversation 
meaning, receiving, and processing information to others directly. 
MAN 4 Bantul is one of senior high schools in Bantul, Yogyakarta. 
It is Located in Jl. Ringroad Timur, Pranti, Banguntapan, Bantul, 
Yogyakarta. The location of this school is strategic and very easy to find 
this school because the public transportation is available. This school has 
two majors, they are IPA and IPS. This school has been supported by some 
complete facilities for teaching and learning process such as computer 
multimedia, library, laboratory, and so on. MAN (Madrasah Aliyah Negeri) 
is school that has same degree with senior high school, but it has some 
differences with senior high school. The difference is in MAN, the 
education of religion is more emphasized. In this school, there are many 
subjects of religion here, for example Arabic language subject, Qur’an 
Hadist subject, and Aqidah Akhlaq subject. The religion activity also 
become practic in this school, like recite the holy Quran before start the 
learning process and prayer dhuha together. 
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Although the religion subject is emphasized in this school, the other 
subject also be attention because it is important in learning process, for 
example to make the student have ability in speaking skill, the teacher used 
role play or give task to student to speak up in front of the other student. 
English learning process in class teach with two ways, they are “Wajib” and 
“Peminatan”. “Wajib” refers to material about English Language. In 
“wajib” learning process, student will learn material about English like 
materials that are in English book. In ’wajib” learning process, the students 
will learn about the material to be used for the national examination. So, in 
this learning process, the students practice a lot of question. In “Peminatan” 
refers to ability that are in skill in English, for example speaking ability. In 
“Peminatan” learning process, the student must speak in front of the class 
and it makes students feel anxious because during the “Peminatan” learning 
process, students should practice to speak in English in front of the class and 
the teacher will take the score. 
When the researcher doing the observation, there are many students 
look anxious when they get the task to speak English language in front of 
the other people during “Peminatan” learning process. It can look when they 
speak up in front of the class, they show the symptom of student anxiety in 
speaking English. the symptom are: get more sweat because nervous, they 
speak with stammered, and sometimes they move their body. So, the 
researcher choses the student’s anxiety in speaking English to be object of 
the research. 
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The researcher focus in eleventh grade. She chooses eleventh grade 
because middle class between tenth grade and twelfth grade. The tenth grade 
the students still adapt with the new school and the twelfth grade the 
students are prepared to join National Examination. In this research, she 
chooses XI IPS-2 because the students look anxious when they are in 
English subject, especially when they have task to speak in front of the class 
when “Peminatan” learning process class. There are a lot of reasons why 
they get anxiety in speaking English language. Considering that, the 
researcher is interested in conducting the research about students’ anxiety 
in speaking skill. She wants to know the factor causes the students’ anxiety 
in English class and the solution to solve the problems from the anxiety. 
From the background above, she decides to conduct a research entitled 
“Students’ Anxiety in Speaking English Class at the Eleventh Grade of 
MAN 4 Bantul in the Academic Year of 2017 / 2018”. She hopes that this 
research will be useful for the researcher, reader, teacher, and for the School. 
 
 
 
 
 
B. Problem Identification 
In relation to background of the problem above, the following problems 
can be identified: 
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1. There are some factors which are able to decrease the performance of 
students in speaking English Class in MAN 4 Bantul in the Academic 
Year of 2017 / 2018. 
2. Anxiety can become a barrier in MAN 4 Bantul in the Academic Year 
of 2017 / 2018 
3. Some students in MAN 4 Bantul in the Academic Year of 2017 / 2018 
 feel nervous when they speak in class. 
4. Some students in MAN 4 Bantul in the Academic Year of 2017 / 2018 
still have lack of self confidence in speaking in front of many people. 
5. Each student in MAN 4 Bantul in the Academic Year of 2017 / 2018 has 
different factor when they feel anxious.  
6. Each student in MAN 4 Bantul in the Academic Year of 2017 / 2018  
has different way to reduce their anxiety in speaking English language. 
 
C. Problem Limitation 
In this research, the researcher focuses on the description of 
student’s anxiety in speaking English language in MAN 4 Bantul. This 
study limited in speaking English language in class. The researcher focuses 
about student’s anxiety in speaking English language, factors cause their 
anxiety in speaking English language and the strategies that the students use 
to overcome the difficulties in speaking English at the eleventh grade of 
MAN 4 Bantul in the academic year of 2017/2018. The Researcher choose 
XI IPS 2 because the students look anxiety when they are in English class, 
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especially when they have task to speak up in front of the class in 
“Peminatan” class. 
 
D. Research Question 
In this research, the researcher intends to focus on the following 
problems: 
1. What factors cause the students’ anxiety in speaking English at the 
eleventh grade of MAN 4 Bantul in the academic year of 2017/2018 ?  
2. What are students’ strategies to reduce their anxiety in speaking English 
at the eleventh grade of MAN 4 Bantul in the academic year of 
2017/2018 ? 
 
E. Research Objective 
In this research the objectives of the study are as following: 
1. To describe the factors or sources of student’s anxiety in speaking 
English at the eleventh grade of MAN 4 Bantul in the academic year 
of 2017/2018. 
2. To describe the students’ strategies to reduce the student anxiety in 
speaking English at the eleventh grade of MAN 4 Bantul in the 
academic year of 2017/2018. 
 
 
 
F. Research Benefit 
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The research has two major benefits, they are theoritical benefit and 
practical benefit. 
1. Theoritical benefit 
a. The result of the study can be used as input in English teaching 
process especially about the teacher’s role in English teaching 
b. The result of the study can be used as the reference for those who 
want to conduct a research in English teaching learning process. 
2. Practical benefit. 
The researcher hopes this research can give benefit for the teacher, 
students, the teacher, and other researchers. 
a. For the researcher 
The result of this research can be used as one of the ways to 
develop the researcher’s knowledge and experience. 
b. For the  academic reader 
The academic reader will get information and knowledge 
about speaking English language especially about factor that can 
cause the anxiety and the strategies for reducing the anxiety in 
speaking English language. 
c. For the teacher 
This research result can be used as references and 
information for the teacher about the factors can cause of anxiety 
and help them to find the strategies for reducing their anxiety 
during speaking English class, so that the teacher can create the 
21 
 
21 
 
relax atmosphere to their students to be confidence in speaking 
English, especially speaking English in front of the class. 
d. For the students 
The result of this research can motivate the students to use 
strategy for reducing their anxiety in their speaking English 
language especially speaking English in class.  
 
G. Key Terms 
To avoid mistakes the little consideration the researcher wants to clarify 
the meaning of the title at a glance. It consists of the main terms which are 
necessary to be explained. That is following : 
1. Anxiety 
MacIntyre and Gardner (1991) pointed out that in terms of language 
learning, anxiety is the feeling of tension and apprehension in the usage 
of the four macro skills of language. This has been further elaborated by 
Horwitz, et al. (1986) as the presence of the feelings of self-
consciousness, the fears of negative evaluation from peers and teachers 
and failure to live up to one’s personal standard and goals. Based on the 
expert above, the Researcher conclude that anxiety is the feeling of 
tension of self-consciousness and the fears of negative effect which 
come from in self. 
 
2. Speaking Skill 
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Speaking skill in this study refers to a skill to express arguments, 
ideas, and daily conversations through English as an oral 
communication (Brown, 2001). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
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This chapter presents the theory about speaking and theory about anxiety.  
Theory about speaking including: the definition of speaking, element of speaking 
skill, type of classroom speaking performance, micro skill and macro skill in 
speaking. Theory about anxiety including: the definition of anxiety, the categories 
of anxiety, type of anxiety, the symptom of anxiety, the sources of language anxiety, 
student strategies for reducing anxiety, foreign language anxiety, categorization of 
language anxiety, the effect of anxiety in learning language, and previous related 
study.   
A. Speaking 
1. The Definition of Speaking 
Speaking is used by everyone to communicate something in daily 
life. Through the activity of speaking, people can convey the message, 
information, ideas, opinion, and feelings orally. 
Speaking is defined as the way to use or be able to use a language 
for vocal communication which has variety of meaning (Richards, 
1999:61). Brown (2001:257) said that speaking is literary to say things, 
express thought aloud, and uses the voice. 
Speaking is not easy to express something orally. However, the 
students need to acquire some speaking aspects to have a good speaking 
skill. Brown (2001:168) stated that there are some components should 
berecognized by learner in learning speaking:  
a. Pronunciation 
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Thornburg (2005: 127) stated that pronunciation refers to 
the students' ability to produce comprehensible utterances to 
fulfill the task requirements. It refers to the production of 
individual sounds, the appropriate linking of words, and the use 
of stress and intonation to convey the intended meaning. 
b. Grammar 
Harmer (2001:12) said that grammar of a language is the 
description of the ways in which words can change their forms 
and combine into sentence in that language. It helps the learners 
to combine the words, to produce sentence correctly. In 
speaking, grammar could help the learners will to different the 
formal and informal expression or polite and impolite 
expression. 
c. Vocabulary 
Vocabulary is one of important element in speaking. 
Without vocabulary, learners cannot say something. The 
learners  can make a sentence or communicate effectively what 
they want to say. One cannot communicative effectly or express 
their idea both oral and written form if they do not have 
sufficient vocabulary. So, vocabulary means the appropiate 
diction which used in communication. 
 
 
d. Fluency  
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Fluency is used to measure capable or incapable  
someone in using the language. Fluency is the extent to which 
speakers use the language quickly and confidently, with few 
hesitations, or natural pauses, false start, word search, etc 
(Nunan, 2003:55). 
e. Comprehension 
In learning English, comprehension is an ability to 
perceive and process stretches of discourse, to formulate 
representations the meaning sentences (Brown, 2007:226). It 
requires someone can understand what other speakers say 
automatically in oral communication. 
 
Based on the theores above, it can be put forward that speaking is 
the activity in utterring words or in using a language by making a speech 
in ordinary voice to express the thought, the ideas, the feeling and the 
willingness. There are five components of speaking skill namely, 
pronounciation, grammar, vocabulary, fluency, and comprehension. In 
speaking, the speaker uses speech sound as the signal to convey the 
message. 
 
2. Element of Speaking Skill 
This part is to review the related criteria of speaking ability to 
measure speaking skills that are accuracy, fluency, and appropriateness. 
1. Accuracy 
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Accuracy is one of the important criteria to measure 
someone’s linguistic ability. According to Spratt, Pulverness, and 
Williams (2005:34), accuracy means the use of correct forms of 
grammar, vocabulary and pronunciation. In other words, accuracy 
in languae means grammatical accuracy only. In summary, speaking 
English accurately means doing without or with few errors on not 
only grammar but also vocabulary and pronunciation. 
2. Fluency 
Fluency is also criterion to measure speaking competence. 
Spratt, Pulverness, and Williams (2005: 34) defines fluency as “ 
speaking at a normal speed, without hesitation, repetition, or self 
correction and with smooth use the connected speech” more 
specifically, Thornbury (2005) points out the criteria for assesing 
fluency. They are follows : 
a. Lack of hesitation : students speak smoothly, at  a natural speech. 
They do not hesitate long and it is easy to follow what they are 
saying. In this criteria the students speak natural as usual, not too 
slow not too fast. 
b. Length : Students can put ideas together to form message or an 
argument. They can make not only the simplest of sentence 
pattern but also complex ones to complete the task. In this 
criteria the speaker speak of what he have to speak. It means that 
he arrange the word, the sentence and say it as it needed. 
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c. Independence : Students are able to express ther ideas in a 
number of ways, keep talking an ask questions, an many more to 
keep the conversation going. 
In other word, fluency is the ability of someone when he/she 
is speaking to express his/her argument and ideas and 
communicate with other people without stop and wasting much 
time to think of his/her word. 
3. Appropiateness 
Appropiateness is related to the level of formality when 
someone speak to other. Appropiateness is also used as a criterion 
to measure speaking competence. According to Spratt, Pulverness, 
and williams (2005:18), appropiate in speaking shows the different 
levels of formality that is more or less relaxes ways of saying things. 
The researcher argue that knowing the level of formality 
determine the word which choosen by the speaker to make the 
sentence are appropiate or not and also determine that the speaker is 
polite or not. In speaking activity, appropiateness is very important 
to be mastered by the students. It is because it will indicate wheter 
the students really understand what they said or not, understand to 
whom they are talking. The appropiateness in speaking in formal, 
informal, and neutral situations in a conversation will show their 
ability in understanding the context and situations of the 
conversation in English. 
3. Type of Classroom Speaking Performance 
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In designing speaking activities or materials for second language or 
foreign-language teaching, it is necessary to recognize the different 
functions speaking performs in daily comunication and the different 
purposes for which the students need speaking skill. Based on Brown 
(2000: 271-274), there are six types of speaking. There are imitative, 
intensive, responsive, transactional, interpersonal, and extensive. 
1. Imitative 
In imitative speaking performance, learners imitate or parrot 
back a word or phrase or possibly a sentence. The purpose of 
imitation is not for meaningful interaction but for focusing on some 
particular eleents of languae form. Drilling is the example of 
imitative speaking performnce. 
2. Intensive  
An intensive speaking goes on step beyond imitative to include 
any speaking performance that is designed to practice some 
phonological or grammatical aspect of language. Intensive speaking 
can be self-initiated or it can even form part of some pair work 
activity, where learners are “going over” certain forms of language. 
3. Responsive  
Responsive is short replies to teacher or student- initiated 
questions or comments. 
 
4. Transactional (dialogue) 
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Transactional language, carried out for the purpose of conveying 
or exchanging specific information, is an extended form of 
responsive languge. 
5. Interpersonal (Dialogue) 
Interpersonal dialogue carried out more for the purpose of 
maintenanting social relationship than for the tranmission of facts 
and information. 
6. Extensive (monologue) 
Students at intermediate to advanced levels are called on to give 
extended monologues in the form of oral reports, summaries, or 
perhaps short speechs. Here the register is more formal and 
deliberative. These monologues can be planned or impromptu. 
Thornbury (2005:89-110) suggest some activities to promote 
speaking. They are discussion and debate; drama, role play, and 
simulation; presentation; classroom conversation and casual chat; 
outside class speaking; and storytelling, joke, and anecdote. 
Discussion and debate tend to be difficult speaking activities and 
therefore they are commonly suitable for higher level students 
(intermediate/ advance). Many teachers would agree that discussion at 
class which arise students to talk spontaneously is a good activity since 
it provokes the students to exchange information.  
Drama, role play and simulation are other speaking activities that 
active students’ imagination. Drama allows the learners to take an 
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imaginative leap out of the confines of the classroom, provides a useful 
springboard for real-life language use. Just in areal theatre, a preparation 
stage including rehearsal is done for public performance. Role play has 
appeal for students because it allows the students to be creative and to 
put themselves in another person’s place for a while. The students can 
play as a customer and buyer, teacher and student etc. In a simulation, 
on the other hand, the students play themselves in a simulated situation 
for example they make a simulation of what students should do when an 
earthquake strikes. 
Presentation is a planned talk that is arranged systematically. It can 
be done individually or in group. It is usually followed by a question 
session which is the most chalenging stage of presentation. Classroom 
conversation and casual chat are two different activities. Casual chat or 
talk is primarily interpersonl, unplanned communication, and tends to 
be natural since it is spontaneous. But, not many students can speak 
spontaneously with their friends. Many teachers then make a planned 
conversation called a classroom conversation to encourage the students 
to speak English. 
Outside-class speaking consist of some activities done outside the 
classroom. These include (a) such as tape diaries which are the learners 
recording their voice and submitting the recording to the teacher in order 
that they can get the feedback; (b) video conferencing in which the 
learners communcative via a live audio or video link over the internet; 
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and (c) human computer interaction in which people talk by responding 
to written input like using chat room at yahoo messenger and facebook. 
The last speaking activity type includes storytelling, jokes, and 
anecdotes. Storytelling is a universal function of language and one of 
the main ingredients of casual conversation. Delivering jokes and 
anecdotes could be a funny rehearsal of speaking. 
 
4. Micro Skill and Macro Skill in Speaking 
In speaking, there are two kinds of skill. Those are micro skill and 
macro skill. Based on Brown (2003: 142-143), there are eleven micro 
skills and five macro skills of oral communication as follows: 
a. Micro Skill 
1) Orally producing differences among the English phonemes 
and allophonic variant. 
2) Producing chuncks of language of different lengths. 
3) Producing English stress pattern, word in stressed and 
unstressed positions, rhythmic structure, and intonation 
contour. 
4) Producing reduced forms of words and phrases. 
5) Using an adequate number of lexical units (words) in order 
to accomplish pragmatic purposes. 
6) Producing fluent speech at different rate of delivery. 
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7) Monitoring one’s own oral production and use various 
strategic devices-pauses, fillers, self-correction, 
backtracking- to enhance the clarity of the message. 
8) Using grammatical word classes (nouns, verb, etc), systems 
(e.g, tenses, agreement, pluralisation), word order, patterns, 
rules and elliptical forms. 
9) Producing speech in natural constituent in appropiate 
phrases, puse groups, breath groups, and sentence 
constituent. 
10) Expressing a particular meaning in different grammatical 
forms. 
11) Using cohesive devices spoken is course. 
b. Macro skill 
1) Accomplising appropiately communicative functions 
according to situations participants and goals. 
2) Using appropiate registers, implicative, pragmatic, 
conventions,and other, sociolinguistics features in face to 
face conversations. 
3) Conveying links and connections between even and 
communication such relations as main idea, supporting idea, 
new information, given information, generalization and 
explication.  
4) Using facial features, kinesis, body language and other non 
verbal cues along with verbal language to convey meanings. 
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5) Developing and use a battery of speaking strategies, such as 
emphasizing keyword, rephrasing, providing a context 
interpreting the meaning of word, appealing for help and 
accurately assessing how well your instructor understands. 
Based on the theories above, it can be put forward that they are to 
kind of skill in speaking, namely ; micro skill and makro skill, macro 
skill are produce chunks of language different lenghts, produce reduced 
form of word and phrases and use an adequate number of lexical units 
(words) to accomplish pragmatic purposes. Micro skill are appropritely 
accomplish communictive functions according to situtions, prticipants 
and goals, convey facial features, kinesics, body language, and other non 
verbal cues along with verbal language. 
B. Anxiety 
1. The Definition of Anxiety 
Anxiety and panic are a series of mind and body reactions that have 
experienced by each people around the world especially when they 
speak in front of many people. Anxiety is state of tension and 
expectation of disaster. Anxiety-ridden individuals are continuously 
unhappy, worrisme and pesimistic, irrespective of existing or 
nonexisting dangers (Benjamin Wolman & George Stricker,1994).  
The Oxford Advanced Learner’s Dictionary defines anxiety as “the 
state of feeling nervous or worried that something bad is going to 
happen”, while based on Horwitz (1986, 125) explain that “anxiety is 
subjective feeling of tension, apprehension, nervousness and worry 
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associated with an arousal of the automic nervous system”. Spielberger 
(1970) state that anxiety is the subjective feeling of tension, 
apprehension, nervousness, and worry associated with an arousal of the 
automic system. 
In summary, anxiety is a normal feeling of a human of being unease, 
nervous, afraid, and worry in our mind when we are faced to something 
or we are in an unpleasant situation that we think it is uncomfortable 
with us. 
 
2. The  Categories of Anxiety 
K.T. Strongman (1995) writes in his academic journal “ Theories of 
Anxiety” define that theories of anxiety divided into five categories, 
namely: psychoanalytic, learning/behavioral, physiological, 
phenomenological/ existential, and cognitive. 
a. Physchoanalytic 
The realistic anxiety that referred by  real objects is everyday 
anxiety; this has often been referred to as fear rather than 
anxiety. Although, neurotic anxiety as an unconsious conflict 
within the individuals since the conflict was unconcious, the 
person was not aware of the reason for their anxiety involve in a 
panic attack.  
b. Learning/ behavioral 
Hans Eysenck cited in Rofiatulumah develop the theory of 
anxiety that rests on more fundamental personality theory, this 
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theory depends on two major dimensions, extroversion/  
introversion and neuroticism. In this context, the neurotic 
individual is particularly sensitive to anxiety-provoking stimuli, 
this sensitivity being based on the automatic nervous system. So, 
from this perspective, anxietyproneness is inherited. However, 
anxiety can also be learned.Traumatic events lead to 
unconditioned fear, but can then become conditioned resulting 
in new stimuli producing the original anxiety responses, anxiety 
is viewed as conditioned fear.  
c. Physiological 
This category based on an exposition of what parts of the 
central nervous system might be involved in emotion in general  
and fear or panic or anxiety in particular. It is rely on a model of 
human psychology which rests on natural science. 
One of the most interesting physiological expositions of 
emotion comes from Gray (1982, 1987) cited in K.T. Strongman 
(1995), it is one of substantial theory of anxiety which should be 
dealt with under thephysiological heading. Gray regards the 
behavioral inhibition system as foundation of anxiety. He argues 
that the behavioral inhibition system suppresses any behavior 
that threatens as unwelcome outcome.   
d. Phenomenological/ existential  
Here anxiety is seen as a naturally occurring state of person. 
The distinction between fear and anxiety is very similar; fear is 
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of specific object although anxiety is independent of any object, 
instead being a necessary condition of choice. Anxiety only 
develops after the development of self awareness allows a person 
also to form a self-hood. A fearful person moves away from a 
feared object, whereas an anxious person is in conflict and 
unsure. 
This is developed by Fischer (1970) cited in Rofiatulumah, 
there are five components of terms of anxious experiencing, and 
they are: 
1) There is an identity, which takes the form of 
milestones towards a way of living. If any of these 
milestones are threatened so that they might be lost, 
then anxiety results. 
2) There is a world, which consist of a network of 
relations and involvement for each milestone. If 
anything in this world seems insurmountable and the 
world thus becomes threatened, then again anxiety 
may result.  
3) There is motivation in which the world and the 
person’s identity are perpetuated. 
4) There is an action, which is involved in achieving a 
milestone and which expresses being. 
5)  Finally, there is ability which is a lived evaluation of 
uncertain competence. 
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For Fischer, anxiety is both anxious experiencing and 
the experiencing of the self or the other being anxious. 
As should be obvious from this brief description, 
Fischer’s conceptualization of anxiety is vague, 
although it is experiential or phenomenological and he 
does not really success in fitting all the other types of 
formulation into the theory, even though the 
vagueness helps.  
e. Cognitive 
This theory follows that high and low anxiety of people will  
also differ in cognitive appraisal of ambiguity. Moreover, a 
person might be more susceptible to stress and anxiety in some 
stress situation than others. 
Eysench point out that the evidence about the role of the  
cognitive system in accounting for differences in susceptibility 
to stress is unclear but there are differences in cognitive 
functioning. The important thing of the theory of (trait) anxiety 
is that it draws attention to the importance of taking into account 
the cognitive system as well as the physiological and the 
behavioral, Strongman (1995:4-10) cited in Rofiatulumah. 
 
3. Type of Anxiety 
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Anxiety is a normal part of life, and its an emotion that is familiar to 
all of us. Anxiety can be catagorized as state anxiety, trait anxiety, and 
situation specific anxiety. 
Based on Zeidner & Matthews (2011:8) cited in Anshori, trait 
anxiety refers to being anxiety-prone, that is a stable personality 
characteristic. Some individuals are more easily made anxious than 
others and are said to be high in trait anxiety. Another definition give by 
Spielberger (1970:3), trait anxiety refers to “relatively stable individual 
differences in anxiety-proneness”. 
From the definition above, the researcher conclude that trait anxiety 
is kind of anxiety which is come from the body of person and it is nature 
in their body. People with trait anxiety always feel anxious when they 
have a problem, especially a problem related to their emotional security. 
People with trait anxiety has condition where the anxiousness is an 
inherent aspect of the personality which is exhibited in a variety of 
situation even it is not dangerous. 
The second type of anxiety is state anxiety, it is considered as an 
obstacle and interruption of individual’s emotional equilibrium. Zeidner 
& Mathews (2011:8) cited in Anshory suggest the state anxiety, which 
refers to the immediate feelings of being anxious, such as nervousness 
and bodily tension. Spielberger (1970:3) states that state anxiety is 
transitory emotional state or condition of the human organism that is 
characterized by subjective, consciously perceived feeling of tension 
and apprehension and heightened automic nervous system activity. A 
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person who experienced a state anxiety is more likely to feel stress and 
nervousness or unable to confront any event. In such moments, the 
person may feel nervous and can easily react to external stimuli. From 
the definition above, the Researcher conclude that state anxiety has the 
meaning as an unpleasant or uncomfortable feeling which can disturb 
the individual’s ability to react positively to any situation and in a certain 
environtment. It is nature in everybody, people will automatically or 
unconscious they feel worried, scared and trained when they are in bad 
condition. When the object or situation that is make someone anxious is 
goes away, the person is no longer feel anxious. For example, when the 
person hears bad information about his parents, he becomes so anxious, 
so that emotional equilibrium will be put into question. Another simple 
example condition of state anxiety is when someone taking a job 
interview, doing an important task, in a presentation, and any other 
condition which is made someone feel pressured. 
The third is situation specific anxiety. Situation specific anxiety 
based on  MacIntryre (cited in Toth 2010:5) situation specifid anxiety 
could be defined as a personal predisposition or tendency to become 
anxious in one type of situation, that is a trait of anxiety applied to  
particular context. Situation specific anxiety refers from trait in that the 
former is applied to a single context or situation only while the latter 
tends to manifest under any stuation. Moreover the situations specific 
anxiety is suitable overtime but not necessary consistent across 
situations. The anxiousness of this anxiety is persistent aroused by 
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spesific situation and it is not lited by time. The Researcher gives an 
example of this anxiety is public speaking, stage fright and joint with 
foreign people.  
 
4. The Symptom of Anxiety 
Symptom of anxiety is the most common from of psychoneurosis 
occuring among individuals possessing above average intelligence and 
it also arise from the overaction when someone meet a difficulties, 
stress, and strains of life.There are several signs of anxiety that showed 
by anxiety symptomps involve in our body, mind, and behavior. Dixon 
(2012 : 22). These symptoms are : 
1. Our Body 
Someone who felt anxious to faced something usually visible by 
the signs : 
a. Breathing becomes more rapid 
b. Heart beat speeds up 
c. Feel dizzy and light-headed 
d. Get “butterflies” in stomach 
e. Feel sick and need a toilet 
f. The mouth becomes dry and it feels difficult to swallow 
g. Feel sweat more 
h. Feel “jittery” or “jumpy” 
2. Our mind 
a. Feel frightened 
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b. May tell ourselves that we are physically ill, having heart 
attack or a stroke or a going mad 
c. Think that people are looking at us 
d. Worry that we may lose control and make a fool of 
ourselves in front of others 
e. Feel that we must escape and get to a safe place. 
3. Our behaviour 
a. Make excuses to avoid going out or doing things 
b. Hurry out a places or situations where are feel anxious 
c. Walk to avoid buses cross the street to avoid people. 
 
In sumarry, symptom of anxiety is the reaction or sign which 
come from our body and our mind when we are face something 
situations and make us uncomfortable. The symptom of anxiety 
make the students losing their concentration on class, espeacially 
when the student speak in front of the class. 
 
 
 
5. The Sources of Language Anxiety 
Shu Feng Tseng (2012:84) explain some important causes of anxiety 
among language. The language learners in the present study as follows 
: 
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1. Pressure by parents and teachers to get good grades at school in 
English. 
2. Lack of  preparation in speaking English and lack of confidence 
in their ability to learn English. 
3. Fear of making mistakes and subsequent punishment or 
ostracism, fear of losing face for not being perfect. 
4. Fear of foreigners and their behavior. Because of the importance 
of English on test for advancement in education and in society, 
parents and teachers press students not only attain their 
potential, but to actually produce results beyond their ability. 
5. Conditioning in childhood to believe that English is an 
extremely difficult language to learn. 
 
Meanwhile, Kota Ohata (2005) state that language anxiety can arise 
from : 
1. Personal and interpersonal anxieties 
Commonly personal and interpersonal are most sources of 
anxiety, it was investigated in correlation with other social and 
psychological constructs. For example, people with low self-esteem 
may worry what their friends think, they are afraid to get a negative 
response, result or evaluation. Thus, some of the performance 
anxieties mentioned earlier might be categorized largely into one 
psychological construct, those psychological phenomena, 
accompanied by low self-esteem and competitiveness, can become 
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the place for student language anxiety, as often directly in the form 
of performance anxieties (Ohata, 2005). 
Personal and interpersonal factor are important factor 
according to the researcher. Anxieties come from the mind of the 
person. The researcher agree with the argument from the expert 
above. 
2. Learners’ beliefs about language learning 
Learners beliefs about language learning also contribute to 
the student’s tension and frustasion in the class (Horwitz, 1986:127). 
He presents various kinds of learner beliefs, suggesting that some of 
them are taken from the learner’s unrealistic and sometimes 
erroneous conceptions about language learning. He found some 
results as follow: 
a. Some learners were concerned about the correctness of 
their speech in comparison to native-like accent or 
pronounciation. 
b. Some believed that two years of language learning is 
enough to achieve a native-like fluency. 
c. Some expressed that language learning means learning 
how to translate. 
d. Some others believed that succes of second language 
learning limited to a few individuals who are gifted for 
language learning. 
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The researcher agree if learner beliefs about language 
learning become the factor of anxiety. In Indonesia, English used as 
foreign language which learned in the school. Much of the students 
interest in learning English. The teacher, sometimes give the 
example which come from the native speaker. It inspire the students 
to mastery the English more. The students learn about correctness in 
grammar, vocabulary, fluency and more. It makes the students 
become anxious when they speak in front of people. They are afraid 
if they are wrong in vocabulary grammatical, lost word, and others. 
3. Instructors’ beliefs about language teaching 
Instructors’ beliefs about language teaching can also become a 
source of creating language anxiety among learners. The teacher’s 
assumption on the role of language teachers may not always 
correspond to the student’s need or expectations toward the teacher. 
The researcher gives an example, when a teacher believes that 
his role in class is to constantly correct students’ errors. Some of the 
students might become quite anxious about their class performance. 
As a good teachers, they should evaluate their teaching style to 
create a comfortable class to reduce the student anxiety. 
4. Instructor-learners interaction 
There is an interaction between learning and the enviromental 
components in which the student grew up, and both negative and 
positive experiences have a strong impact on the success of language 
learning. The process of interaction between the instructor (teacher) 
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and learner (student) is regarded as factor causing anxiety for the 
students. If the learner does not understand the teacher’s corrections 
or explanation, this can be a cause for anxiety. 
The Researcher argue that interaction between student and 
teacher is important factor to make a low anxiety clasroom 
environment. When the class has low level anxiety environment, the 
students automatically feel comfortable to receive and 
understanding the explanation of the teacher. 
5. Classroom procedures 
Many learners feel that some error correction is necessary; the 
manner of error correction is often said as provoking anxiety. Those 
studies that investigated anxieties in relation to instructor-learner 
interactions show that students are more concerned about how their 
mistakes are corrected rather than whether error correction should 
be administrated in class. 
In addition, some of the classroom activities in oral presentations 
in front of the class are also causes as potential sources of anxiety 
(Ohata, 2005) 
6. Language testing 
Language testing is one of the factor which contribute the 
anxiety to the students. It would lead to other psychological stresses, 
such as the fear of losing self-confidence or feeling inferior to others. 
In addition, sometimes students felt pressured to think that they had 
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to organize their ideas in a short period of time while carring about 
grammar errors at the same time. 
The Researcher agree that language testing also contribute to the 
anxiety of the students. In Indonesia, testing sometimes called as the 
technique to collect a score of the students. All the students afraid if 
they get a bad score, it is important to the student. For example of 
testing which make students anxious such as : a teacher gives a test 
in short period will make students feel very anxious and pressured, 
the teacher doing a test without notification to the students before 
(unprepared for the students), the teacher gives unfamiliar and 
ambiguous test task and formats. 
 
6. Students Strategies for Reducing Anxiety 
If someone in a situation that feel difficult to do thing, one of the 
important thing that need to do is relax. Normally, the feeling of fear of 
the situation causes panic or become tense and flustered. Someone just 
need to calm down and relax in these moment. This is the technique to 
relax, when someone in difficult situation, the body will have started to 
react as if it is a dangerous or highly stressful situation and heart rate 
will jump, someone will feel physical sign of tension and possibly start 
blushing. The instinc will be to run and feel panicked. What someone 
want is reverse this and feel confidence, calm, and in control. 
David Shinji Kondo and Yan Ying-Ling (2004) write in academic 
journal about strategies for reducing language anxiety. In their journal, 
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there are five strategies can used by students for reducing their anxiety 
to perform in front of class, namely: preparation, relaxation, positive 
thinking, peer seeking and resignation. 
1. Preparation 
The first strategies is preparation. In this strategy, students 
attemps to control their own self by improving learning and study 
strategies (examples: study hard, trying to obtain good summaries of 
lecture notes). By using these strategies would be expected to 
increase students’ subjectively estimated mastery of the subject 
matter and reduce the anxiety associated with the language class. 
The researcher argues that preparation is one of the effective 
strategy. Preparation is effective because it traince our self to facing 
the potential condition. By using preparation, we can prepare all the 
things we need in the side of material when facing the problem 
(test/perform). Preparation also can combine with other technique to 
support us from the side of emotion.  
2. Relaxation 
The second one is relaxation, the goal of this strategy for 
reducing somatic anxiety symptoms. Making relax the body by 
doing something (example: take a deep breath and try to calm 
down). The more one relaxes, the more anxiety loses. Sit 
comfortably and straight in the classroom seat. Before class or 
during class, take long, slow breaths, hold it for four or five seconds 
and release it slowly. Exercise turns nervous energy into positive 
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energy through a calming release of breath, Shu Feng Tseng 
(2012:84) 
Based on the observation, the Researcher include praying to the 
God into relaxation technique. For the people who has religion and 
believe to the God, praying to their God is also one of the technique 
to relaxing their mind. So, typical items or some action to relax is by 
take a deep breath, try to calm down, drink water, close the eye, 
praying to the God, and more (different person has different way to 
relax their body). 
3. Positive Thinking 
The third strategy is positive thinking, it is characterized by 
cooling down of pressure problematic cognitive process that 
underlie students’ anxiety, think that everything can be well. These 
strategies are intended to divert attention from the stressful situation 
to positive and pleasant cues, and bring relief to the anxious student 
(example: imagining oneself giving a great performance, trying to 
enjoy the tension). 
It is necessary to think positive, to realize that everyone makes 
mistakes learning a language and that making errors in an integral 
part of the language learning process. It is also important to realize 
that perfection is an impossible goal and that is not a requisite for 
success, Shu Feng Tseng (2012:84). 
4. Peer Seeking 
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The fourth strategy is peer seeking, this strategy distinguished 
by students’ willingness to look for other students who seem to have 
trouble understanding the class and/ or controlling their anxiety. For 
the anxious student, the realization that others are having the same 
problem may serve as a source of emotional regulation by social 
comparison. 
5. Resignation  
The last strategy is resignation. This is characterized by students 
to run from the problem and they doesnot want to belong to the 
activity because minimizing the impact of anxiety by refusing to 
face the problem. Some of the action in this strategies are giving up, 
sleeping in class. 
The Researcher argues that it is one of the extreme strategy. This 
may be because “accepting the reality” is one of many ways to 
reduce stress and tension. They do not want to try and re-try after 
failing because they are afraid of more stress. Resignation seems to 
be one possible strategy choosen by the students. This strategy only 
offers a temporary quick solution. Later, those students have to face 
greater problems. They may not be able to acquire proper mastery 
of the second language and may also fail in examinating. 
 
7. Foreign Language Anxiety 
Foreign language anxiety is widely used to describe the feeling of 
tension and apprehension, which is specifically associated with foreign 
50 
 
50 
 
language learning contexts including listening, speaking, reading, and 
writing (Mesri, 2012). Foreign language anxiety is a situation specific 
from of anxiety that doesnot appear to bear a strong relation to other 
forms of anxiety; that is, it is related to the language learning context 
(Horwitz, 2001). 
According to the researcher, foreign language anxiety can represent 
emotionally and physically uncomfortable situation condition for some 
students in foreign language classes. If the students are very anxious in 
class, they are probably not actively involved in learning process. 
 
8. Categorization of Language Anxiety 
Foreign language anxiety is the feeling of worry and nervousness 
experienced by those who are spoken English as a second language 
when learning and teaching process. The feeling of anxiety in EFL 
interrupt the desire to develop speaking skill, because of speaking skill 
can not be separated with presentation performance, we need to spaek 
to communicate and convey any knowledge. 
There are three related anxieties as components of foreign language 
anxiety : communication  apprehension (the fear of communicating with 
other people), test anxiety (the fear of exam, quizzes, and other 
assignment), and fear of negative evaluation (the worry about how 
others view the speaker). The primary sources of language anxiety 
explicated by Horwitz (1986 :127) are communication apprehension, 
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fear of negative evaluation and test anxiety. Here are the explanation of 
them : 
1. Communication apprehension is an individual level of fear or 
anxiety associated with either real or anticipated communication 
with either real or anticipated communication with other person. 
Some of the students feel anxious and fear to communicate and 
speak to other people in foreign language because of their 
limited knowledge of the language target. For example is when 
a student ask or discuss with the teacher in English, they may be 
anxious because they not understand what the teacher is saying. 
2. Test anxiety refers to the individual’s disposition to react with 
extensive worry, intrusive thoughts, mental disorganization, 
tension, and physiological arousal when exposed to evaluative 
contexts or situations (Spielberger et al in Zeidner 2010 :22). 
Horwitz (1986) state that test-anxiety refers to a type of 
performance anxiety stemming from a fear of failure. Test- 
anxious students often put unrealistic demands on themselves 
and feel that anything less than a perfect performance is a failure. 
In other hand, test anxiety is an apprehension towards 
academic evaluation. It could be defined as a fear of failing in 
test and an unpleasant experience held either conciously or 
unconsiously by learners in many situations. The researcher 
think that test or evaluation can make a student feel anxious 
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because every students are afraid if they are fail in a test and 
make they get a bad score.  
3. Fear of negative evaluation. MacIntyre and Gardner (1991) 
propose that fear of negative evaluation is closely related to 
communication apprehension. When students are unsure of what 
they are saying, fear of negative evaluation occurs and they may 
doubt their ability to make a proper impression. The inability 
either to express oneself or to comprehend another person leads 
to frustation and apprehension. When students are unsure of 
what they are saying, fear of negative evaluation occurs and they 
may doubt their ability to make a proper impression. The 
inability either to express oneself or to comprehend another 
person leads to frustation and apprehension. 
In other hand, fear of negative evaluation is observed when 
foreign language learners feel incapable of making the proper social 
impression and it is an apprehension towards evaluations by others 
and avoidance of evaluative situations. The Researcher give an 
example : a student fear and feel anxious to perform in front of the 
class because he/she afraid that all of the students will laugh at 
her/him because of making a mistake. 
 
9. The Effect of Anxiety in Learning Language 
Anxiety has debilitative and facilitative effects. The positive anxiety 
is called a facilitating anxiety, and the negative anxiety is called 
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debilitating.  Ellis (2011:402) cited in  Rofiatulumah states that 
facilitating anxiety is level of anxiety (usually relatively low) that rising 
performance and debilitation is anxiety sufficient intensity that is 
interferes with performance, this is can motivate the student to learn and 
succed. This type of anxiety helps students or learners to improve their 
knowledge and performance. 
Debilitating anxiety has a negative impact on students’ motivation 
and their preparation before and during presentation or during speak in 
front of the class. For example are nervous, tremble, blank mind, and 
other negative impact. In other hand, facilitating anxiety keeps the 
student motivation and pushing students to do more efforts to reduce the 
negative impact ofanxiety and to do the best they can do while against 
their anxiety, (Scovel 1978) cited in Rofiatulumah. 
The cognitive, affective, and physiological reactions accompanying 
language learning anxiety are experienced by some learners on a nearly 
daily basis, and in others are commonly observed in testing situations, 
when due to nervousness exam takers forget earlier known information 
or make careless and otherwise preventable mistakes (Paradowski et al 
2015:34). 
The researcher based on explanation above have a notion that 
anxiety become a barrier in their speaking in speaking English language. 
Feeling of stress is considered as the cognitive part of anxiety and have 
a negative effect on speaking. For example when students have a high 
level of anxiety they will fear and afraid to speak in front of the class 
54 
 
54 
 
and deliver their argument. It will make them have a problem in 
developing their ability in speaking and problem in activity in the 
learning process. The difficulty in speaking in class occurs especially in 
situations when students have to deliver a speech they have not 
rehearsed earlier or to take part in spontaneous role-play (Paradowski et 
al 2015:35). 
To reduce the students anxiety the teachers who teach anxious 
students also has important role, they can also do many things to help 
their students in overcoming speaking anxiety. Providing a fun activity 
in the class is the way to help the students. 
Therefore the researcher has a opinion that motivation and big effort 
to do the best in each performance are needed by students to reduce their 
feeling of fail, anxious, nervous, unconfident and feeling of shy with 
their ability by using the power of the students’ self and supporting by 
the teacher and the condition of the class. All of negative feeling should 
be remove from students’ mind and increase the positive way to their 
confident in improving their motivation for doing better than before. 
 
10. Previous Related Study 
In this graduating paper, the researcher takes review from other 
thesis that related with this graduating paper as principle or comparative 
of the case in this research. 
The first previous study is from Lindy Woodrow (2006) with the 
title “Anxiety and Speaking English as A Second Language”. This 
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research show that speaking English as second language can make the 
student feel anxious. In this research show that all of the interview 
participants reported experiencing some anxiety when speaking in 
English as a second language. “communication with native speakers” 
was the most reffered to out-of-class stressor. Some of participants 
talked about some of the ways they dealt with their speaking anxiety is 
to perseverance. To perseverance, this students tries to use relaxation 
teachniques to deal with his anxiety. In this research found that it is 
important to take into consideration communication both in and outside 
the classroom and ensure that students have the necessary skills and 
practice for everyday communication. This way can help to reduce the 
anxiety of students to speak English.   
The second previous study is from the thesis of Rofiatulumah (2014) 
with the title “A Descriptive Analysis of Students’ Anxiety on 
Presentation Performance in Teaching-Learning Process. English 
Department of Education Faculty State Islamic Studies Institute 
(STAIN) Salatiga”. In this research, the researcher found that most of 
the students are at mildly anxious level of anxiety; there are 14 students 
who have mildy anxious level of anxiety. Meanwhile there are 6 
students who have anxious level of anxiety and there are 3 students who 
have relaxed level of anxity. The researcher found that a half number of 
student feel anxiety caused by students’ beliefs about language learning. 
They feel afraid of making mistake, unconfident and they have 
difficulties to speak English, and the other students caused by personal 
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and interpersonal anxiety, commonly they feel unconfident to speak in 
front of other and they feel afraid when they unprepared the material 
well. 
The third previous study is a research entitled “ A study of students 
anxiety in speaking performance at the third semester of english 
education department in IAIN Surakarta academic year 2015/2016. This 
research is conducted by Amirudin Aga Anshori. The purpose of this 
research is to find out the factors or sources of students’ anxiety in 
speaking class in the third semester of IAIN Surakarta in academic year 
2015/2016 and to find out students’ strategies to reduce the students’ 
anxiety in speaking class in the third semester of IAIN Surakarta in 
academic year 2015/2016. The method of collecting data are interview 
and observation. This research is qualitative research. The result of the 
research showed that the students of the third semester have factors in 
anxiety, that are lack of preparation, personal and interpersonal factor, 
and fear of making mistake. The researcher also found strategies that 
were used by students in reducing anxiety in speaking English like 
prepare the material, take a deep breathing, and relaxation. 
From the previous study above, there have been similarity and 
differences between these studies. The similarity between this research 
and other research is same about anxiety and speaking English 
Language. While the differences is the setting of the research. In this 
research is conducted in MAN 4 Bantul in the academic year of 
2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter explains the methodological foundation used for this study 
comprehensively. At first, this chapter presents research design that explores 
qualitative approach. Then, it is followed by site and respondents of the research to 
describe the general description of the place and involved participants of the study. 
The next, it describes data collections, data validation and data analysis. 
 
A. Research Design 
In conducting the study, the researcher used descriptive qualitative 
method. It is because in doing this research, she collects the data, makes an 
analysis, and finally makes a conclusion. Brumfit and Rosamond (1995:11) 
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stated that descriptive qualitative research will aim at providing as accurate 
an account as possible of what current practice is, how learners do teach, 
what classroom do look like, at a particular moment a particular place. 
In conclusion, this research is a descriptive qualitative research. This 
is caused the researcher describes about the students’ anxiety in speaking 
English language, the factors cause the students’ anxiety and their strategies 
that use to overcome the anxiety in speaking English at eleventh grade of 
MAN 4 Bantul in the academic year of 2017/2018. 
 
 
B. Place and Time of the Research 
It is important to the researcher to know, to determine the research, and 
to limit the time in conducting the research to make the research easier. 
1. Setting of Place 
In this study, the researcher has chosen the place and participant of 
the research. It is in MAN 4 Bantul at the eleventh grade.  The teacher 
of this class is Mrs. Herin Ratnaningsih. The located of this school is on 
Jl. Ringroad Timur, Pranti, Banguntapan, Bantul, Yogyakarta. The 
school has 2 majors, they are IPA and IPS classes. The researcher would 
collected the data from the learning process of speaking class in eleventh 
grade of MAN 4 Bantul in the academic year of 2017/2018. she  observe 
XI IPS-2 class. 
2. Setting of Time 
Schedule planning of research as follows 
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Subject Time 
Dec 
2018 
Jan- Mar  
2018 
April 
2018 
May- 
July 2018 
 
August 
2018 
Pre-research                     
Designing 
research 
proposal 
                    
Proposal 
Seminar and 
revising 
instruments 
                   
Collecting 
data and 
Writing 
research 
report 
                    
Reporting the 
research or 
munaqosyah 
                    
 
C. Subject of Research 
The population of this research is all students of MAN 4 Bantul. The 
teacher teach XI IPA-1, XI IPA-2, XI IPS-1, XI IPS-2 class. The researcher 
chose one of class of eleventh class in MAN 4 Bantul in the academic year 
of 2017/2018. The subject of the research is one class of the students of XI 
IPS-2 in MAN 4 Bantul in the academic year of 2017/2018. The researcher 
got the data from 33 students. The consideration which make the subject 
chosen is because there are many students showed the symptom of anxiety 
when speaking in the class. 
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D. Data Source 
The researcher collected the data from source as follows: 
The source of the data in this research includes events and informants. 
1. Events 
The events are in the form of teaching-learning activity in English 
subject especially teaching learning speaking at eleventh grade students 
of MAN 4 Bantul in the academic year of 2017/2018. The researcher 
focuses only one class XI IPS-2 class because this class show the 
symptom of anxiety in speaking English more than the other class. The 
researcher observe the students’ anxiety of speaking in class. 
2. Informant 
The researcher has the students as “key informant” to interview. In 
this research, the informant refers the students of the eleventh grade of 
MAN 4 Bantul in the academic year of 2017/2018. The informant of the 
questionnaire is 33 students of XI IPS-2 and the informant of interview 
is 10 students of XI IPS-2. The English teacher is Mrs. Herin 
Ratnaningsih, S.Pd, who conducts English teacher for the eleventh grade 
students, especially in XI IPS-2 class. The English teacher of XI IPS-2 
also become informant in this research. 
 
E. Data Collection Techniques 
Data collection becomes the most important step in research because the 
data collected by the researcher would be prepared, analyzed, and 
interpreted to solve the problem. 
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There are many instruments or tools usually used in a research. It is 
based on the problem of research. The instruments are questionnaire, 
observation and interview. 
1. Questionnaire 
By using this method, the researcher got the data from two kinds of 
questionnaire. They are close questionnaire and open questionnaire. 
 
 
a. Close Questionnaire 
Close questionnaire used to know about student’s general 
English learning experience, especially those experiences related to 
learner’s English learning anxiety and participants’ language 
anxiety in English learning. Closed questionnaire is used to ask the 
respondent to choose among a possible set of answers. The 
respondent is usually asked to tick or circle the choosen answer. 
They may also require that the respondent choose among several 
answer categories, or that he/she uses a frequency scale, an 
importance scale or an agreement scale. 
b. Open Questionnaire 
Open ended question is used to seek the potential source of 
anxiety and anxiety coping strategies by the students.Open ended 
questionnaire used to get the students’ response about the factor 
behind their anxiety and their strategies to cope the feeling of 
anxious in speaking English language or presentation performance. 
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In this research, the researcher gives two questionnaire, close 
questionnaire and open questionnaire. The close questionnaire is 
used to ask the respondent to choose among a possible set of 
answers, and the open ended questionnaire used to seek the potential 
source of anxiety and anxiety coping strategies by the students. This 
questionnaire gave to the students of the eleventh grade of MAN 4 
Bantul in the academic year of 2017/2018 to know the anxiety that 
felt by the students. 
2. Observation 
Observation is the way of collecting data by observing the 
phenomena being reserched. The purpose of observation is to perceive 
the nature and extent of significant interralated elements with complex 
social phenomena culture patterns or human conduct. So, observation 
can be said that the research method which can be conducted in 
systematic manner and intentionnally by using five sense especially 
eyes. 
In this research, the researcher is as passive participant to get the 
data. She joins the class and observes the teaching process. She observes 
passively without doing any involvement in the classroom teaching and 
learning process. The observation conducts to get the data about 
students’ anxiety in teaching learning process of speaking. To get the 
data, she uses both recording and note the teaching learning process. The 
recording has been run by recorder equipment, which is video recorder 
or voice recorder. She prepares the recorder before the class is started. 
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She put the recorder near the teacher to get the clear voice. The note has 
been taken by researcher herself during the observation. She prepares 
checklist noted before going to observe. Finally, to ensure the obtained 
data, the researcher compares both the fieldnote and the recording. The 
recording is transcript and it would be the additional proof to complete 
the taken note. 
The researcher observes what happens during the teaching learning 
process, especially in learning speaking. She observes the anxiety that 
is faced by students in speaking English language. 
3. Interview 
Interview is conversation between two people (the interviewer and 
interviewee) where question asked by the interviewer to obtain the 
information from the interviewee. Interview is a meeting of two people 
to exchange information and idea through question and responses, 
resulting in communication and joint construction of meaning about a 
particular topic (Esterberg, 2002) cited in Sugiono. 
Most qualitative research operates from the perspective that 
knowledge is situatedand contextual, and therefore the job of the 
interview is to ensure that the relevant context are brought into focus so 
that situated knowledge are constructured through dialogic (and other) 
interaction during the interview. Most would agree that knowledge is at 
the very least reconstructed, rather than facts simply being reported, in 
interviewing settings. According to this perspective, meaning and 
understandings are created in an interaction, which is effectively a co-
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production, involving researcher and interviewees. Qualitative 
interviewing therefore tends to be seen as involving the construction or 
reconstruction of knowledge more than the excavation of it (Mason, 
2002). 
The researcher prepares questions related to their anxiety and 
speaking performance. To collect the data of interview, the researcher 
made some procedures. Those are (1) preparing the concept of questions 
that want to be asked to subject and (2) the researcher transcripts the 
result of interview. She uses interview to support the questionnaire. By 
using interview the researcher could get deeper information from the 
students about their anxiety in speaking. 
In this research, the researcher interviews 10 students at the end of 
teaching learning process. The interview from the students is used to 
gather the information about their factor causes anxiety in speaking 
English and the strategies to overcome students’ anxiety in speaking 
English. The researcher also uses note technique to get data that have 
been explained before.  
 
F. Triangulation 
Rothbauer (2008) The basic idea underpinning the concept of 
triangulation is that the phenomena under study can be understood best 
when approached with a variety or a combination of research methods. 
Triangulation is a metaphor employed by social scientist for the use of data 
from different sources, the use of several different researchers, the use of 
multiple perspective to interpret a single set of data, and the use of multiple 
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methods to study a single problem. Denzin in Patton (2009:200) cited in 
Anshori stated that there are four techniques in triangulation. Those are : (1) 
source data triangulation, (2) investigator triangulation, (3) methodological 
triangulation, (4) theoretical triangulation. 
 
 
1. Source Data Triangulation 
In this kind of triangulation, the researcher uses many sources or 
participants to get the accuracy of data. 
2. Investigator Triangulation 
Investigator triangulation means technique that uses more than 
one researcher in collecting and analizing the data. From some 
researcher’s view in interpreting information and collecting the data, the 
validity of data can be increased. 
3. Methodological Triangulation 
Methodological triangulation refers to researcher uses more than 
one methods in the research. Methodological triangulation is using the 
same method on different occassions or different methods on the same 
object of study. Methodological triangulation is making different 
method to get validity of data. 
4. Theoritical Triangulation 
Theoritical triangulation means the researcher compares the data 
finding with perspective theory that is relevant. The researcher is 
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demand to have expert judgement to compare the finding of research 
with the certain theory. 
From those type of triangulation, the researcher used 
methodological triangulation to get validity of data. Rothbauer (2008) 
said that each type of source of data will field different evidence that in 
turns provides different insight regarding the phenomena under study. 
Beside the researcher collect the data by using questionnaire the 
researcher also support the data by using interview and observation 
which can give evidence if the participants are people that is proper to 
be used as subject of research and support the questionnaire result. 
G. Analyzing the Data 
After collecting the data and studying the informantion that are taken 
from the steps of collecting data above and from some books which relates 
to the discussio of this study, the researher analyzes them. Bogdan in 
Sugiono (2017) states that data analysis is the process of systematically 
searching and arranging the interview transcripts, fieldnotes, and other 
materials that accumulate to increase understanding and to enable to present 
what discovered to others. Miles and Huberman (1984) cited in Sugiyono 
suggest that qualitative data analysis consist of three procedures; data 
reduction, data display, and conclusion drawing/verification. 
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Figure 3.1 Miles and Huberman Interactive models (1994) 
a. Data Reduction 
Data reduction means the process of selecting, focusing, 
simplifying, abstracting, identifying, and transforming the data 
appear in written-up field notes and transcriptions. In conducting 
research, the researcher get much data. The researcher must 
select data that give valuable information in research. Thus, the 
researcher has to do reduction to analyze the data. Based on the 
concept of data reduction, reducing the data in this researcher is 
chosen by identifying the students anxiety started from the 
symptom, the feeling when perform, the factor cause anxiety and 
the solution that are used to solve the anxiety. 
The first step in reduction of the data is identify the data 
acquired (transcript of interview, field note from observation, 
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and other data that is needed). The second is giving choose the 
data that is choose and focus on needed data. The last is to make 
summarizing of the data. Reduction data is carried out 
continuously until the research ends. 
The researcher takes the data about the students anxiety in 
speaking English, the factor cause, and the strategies that the 
students use to overcome the anxiety in speaking English. 
 
 
b. Data Display 
Data display means the process to simply the data in the form 
of sentence, narrative, or table. Data display refers to show data 
that have been reduced in the form of patterns. It benefits to help 
the researcher in understanding the data. In displaying data, the 
researcher describes data that have been reduced into sentence 
form. In qualitative research, the most frequent form of display 
data is narrative text, but the researcher also display some of data 
in table. 
It means that the data is drawn and explained in the form of 
words, sentences, paragraphs, and table. The researcher displays 
the data, then describes it. After describing the data, the 
researcher makes analysis about the data. The researcher 
presents the data from the factor causes anxiety in speaking 
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English and the strategies that the students use to overcome the 
students anxiety in speaking English. 
c. Drawing Conclusion 
For the last process is conclusion and verification. In 
qualitative research, the characteristic of conclusion is 
temporary. It can change if the researcher doesn’t discover 
strong evidence to support the next collecting data. However, if 
the conclusion in the previous data can be evidence by validity 
and consistency when the researcher is going back to the field, 
so the conclusion is credible. In this research, the researcher 
makes conclusion from the data display. 
 
In short, the steps in analyzing the data are: (1) the researcher 
collects the data through interview and questionnaire. Then, the researcher 
selects, identify, and focuses on the data by referring to formulation of the 
research problem. (2) after selecting the data, the researcher analyze the data 
with the theory from expert. (3) after displaying data and analyze, the 
conclusion is drawn. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
In this chapter, the researcher would present the research finding and 
discussion to the research questions, which have been collected from the 
questionnaire, interview, and observation. The important point of this chapter is to 
describe the factor of students’ anxiety in speaking performance and the technique 
used by the students of the eleventh grade of MAN 4 Bantul in the academic year 
of 2017/2018 in reduce their anxiety. 
A. Research Findings 
1. The factors of students’ anxiety in speaking 
This part of the study will focus on what factors contributing of 
students’ anxiety in speaking. The observation had been done three 
times by the researcher in 11th grade on May 4th, 11th and 14th 2018. 
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The researcher found that more than half of the students in open 
questionnaire answered, they feel anxious when they have to speak 
in front of the class. The interview, questionaire and observation to 
the students were conducted to gain the data about the factors 
contributing of students’ anxiety in speaking performance. Students 
reported many reasons and factors. In reducing and grouping the 
data, the researcher divided into five, according to them, here some 
factors contributing of students’ anxiety in speaking. 
 
a. Lack of preparation 
Lack of preparation or unprepared the material is the factor 
of students anxiety in speaking. Based on researcher class 
observation and questionnaire, lack of preparation is one of the 
factors contributing of students’ anxieties in speaking, why they 
felt nervous because they lack of preparation such unprepared 
the materials, and lack of practice. 
Based on the questionnaire, the data from close 
questionnaire show that 39% of the students srongly agree and 
27% of the students agree if they feel panic when they have to 
speak in front of the class without preparation. For the detail of 
answer in questionnaire, the results were enclosed in appendices. 
Based on the researcher’s open questionnaire answered by 
the students, there are 9 of 33 students answering that the factor 
of their anxious because unprepared material. Some of the 
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students answered that unprepared material made them fear of 
making mistake. Here some of the answers from  open 
questionnaire : 
Muhammad Arif Ikhwanuddin : ”Ya, saya merasa khawatir 
karena dari awal tidak ada persiapan dan tidak percaya 
diri.” 
Lula Annisa : “Karena mungkin faktor dadakan dan 
biasanya saya takut salah bila maju di depan untuk 
berbicara bahasa Inggris. Saya takut kadang-kadang kalau 
apa yang sudah di hafal itu berantakan. Tapi kadang saya 
juga lancar dalam berbicara di depan kelas.” 
 
Based on questionnaire, unhabitually speaking in English 
also became factor contributing anxiety in speaking. People who 
seldom speak in English have more anxiety when they speak 
English in front of people. There were 2 students of 33 students 
answered that they feel anxious when speaking in front of the 
class because they unhabitually speak in frontt of people by 
using English. Here some of the answers of the students: 
Abdurrahman : “Masalahnya kurang lihay mengucapkan 
bahasa Inggris. Saya akan belajar lagi lebih giat karena 
belum terbiasa.” 
Ibnuhadi  : “Ya, karena saya jarang berbicara di depan   
teman-teman.” 
 
In interview, one of the interviewee was Nurul Azizah. She 
said that she was nervous when she spoke in front of many 
people. She said that she needed more time to habituate in 
speaking English. 
In the observation, the researcher found the condition that 
half of the students look panic and concentrate to arrange the 
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material to be given in front of the class. This condition 
happened when the performance was running in speaking class. 
In the first observation in class, the researcher found some matter 
concerned to the factor of students anxiety. The main factor 
made the students felt anxious was unprepared material. Before 
the students came in front of the class, the students should 
prepare the material and they had to learn about it. The 
researcher argued based on the observation that the impact of 
unprepared material the students became panic and they lost of 
the material. The details of observation result were enclosed in 
appendices. 
b. Learner’s belief about language learning 
The second problem faced by the students was learner’s 
belief about language learning. Learner belief mean the situation 
when the students belief that they have to speak perfectly in 
foreign language, in this condition, it’s about the English 
material. The researcher found that learner belief about language 
learning become factor of anxiety. In questionnaire, learner 
belief about language learning problem or problem in material 
competence could be broken down into some materials such as 
grammar, vocabulary, pronounce, and some other English 
materials. 
Based on the questionnaire, the data from close 
questionnaire show that 6% of the students srongly agreed and 
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30% of the students agreed if learner belief about language 
learning was one of the factors contributing of students’ 
anxieties in speaking. For the detail of the answer in 
questionnaire, the results were enclosed in appendices. 
Based on the researcher’s open questionnaire answered by 
the students, there were 8 of students of 33 students answering 
that they were less in English understanding. Here some of the 
answer of the students in questionnaire: 
Siti Hajaroh : “Iya, kurang faham dengan bahasa Inggris, 
belom bisa berbahasa Inggris, grogi, masih nerves dengan 
yang sudah lancar berbahasa Inggrisnya, belom banyak 
hafalan kosa kata.” 
 
Ralan Ependi : “Ya, karena saya gak tau bahasa asing.” 
The details of the answer in open questionnaire results 
were enclosed in appendices. 
c. Fear of making mistakes 
Based on the researcher’s questionnaire, interview, and 
observation, being an afraid of making mistakes was one of the 
factors contributing of students’ anxieties in speaking. 
Based on the questionnaire, the data from close 
questionnaire show that 9% of the students srongly agreed and 
33% of the students agreed if fear of making mistakes was one 
of the factors contributing of students’ anxieties in speaking. For 
the detail of the answer in questionnaire, the results were 
enclosed in appendices. 
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Based on the researcher’s open questionnaire answered by 
the students, there were 6 students of 33 students answering that 
they were fear of making mistake. They were afraid of making 
mistake because they will get a bad score and the other students 
will laugh. Here some of the answer of the students: 
Itoh Khusnul Khotimah: “Ya, karena merasa takut apabila 
dalam berbicara salah, merasa gugup/ grogi ketika 
berbicara (presentasi) melihat guru.” 
 
Naili Khoirun Nihaya : “Ya, karena saya takut dalam 
pengucapannya ada kata kata yang kurang dan salah.” 
 
The details of answer in questionnaire, the results were 
enclosed in appendices. 
The researcher also supported with the interview. In 
interview, 6 of 10 interviewee said that they were afraid in 
making mistake when speaking in front of the class. The first 
interviewee was Ibnuhadi. He said that he was afraid in making 
mistake when he speak English in front of the class. He said that 
he had a bad experience when he was speaking in front of the 
class, he felt nervous and forgot his material. He prepared the 
material and study on it, but he forgot it when he spoke. 
Everybody laugh at him and he said that he felt shame. 
The second interviewee was Abdurrahman. He said that he 
was afraid in making mistake when he spoke English in front of 
the class and he also felt nervous when he spoke English in front 
of the class. 
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(Interview with Abdurrahman, on May, 4th 2018) 
R :  Apakah kamu merasa cemas, khawatir, atau takut 
nggak sebelum bicara di depan, atau pas bicara 
kamu ngrasa cemas kayak gitu nggak? 
A : Iya mbak, aku kalau di depan sering ngrasa grogi, 
takut, dan cemas. 
R : Bisa dijelaskan alasannya kenapa ? 
A : Karena takut diketawain. Hehehe. 
R : Oh takut diketawain, lha kamu pernah punya 
pengalaman diketawain di kelas nggak ? 
A : Pernah. 
 
The third interviewee was Bariyah. She was afraid of making 
mistake when she speak English in front of the class. She said 
that she had a bad experience when she was speaking in front of 
the class. when she speak, everybody laugh at her performance 
because she forgot the material. 
Most of the students were afraid that the other students will 
laugh if they made a mistake in front of the class. In observation, 
the researcher found there were students laughed by their friends 
when made mistake when speak and lost the material. 
In addition of fear in making mistake, the researcher also 
added finding from observation. In the first observation, the 
students were anxious because they afraid in making mistake 
when arrange the sentence. In observation, the researcher found 
that some of the students looked afraid and uncertain to say 
word, they took a long time. After perform, the researcher ask 
the cause of that, the students answer that they were afraid make 
a mistake. 
d. Afraid of classmates 
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 Based on observation, interview, and questionnaire, 
classmates often made anxious situations in language classroom. 
This data supported by the result of interview with the students, 
the situations made students felt nervous and uncomfortable 
when they spoke. 
Based on the questionnaire, the data from close 
questionnaire showed that 3% of the students srongly agreed and 
33% of the students agreed if  afraid of classmate is one of the 
factors contributing of students’ anxieties in speaking. For the 
detail of the answer in questionnaire, the results were enclosed 
in appendices. 
In open questionnaire, 2 students answered that they felt 
anxious because everyone stared on themself. One of the 
students named Uswatun Khasanah answered:  
“Saya selalu merasa khawatir (gugup, panik, dll) ketika 
berbicara bahasa Inggris di depan kelas karena saya kurang 
percaya diri, biasanya kurang persiapan, dan saya lebih 
grogi dilihat orang-orang yang saya kenal.” 
 
In interview with a student named Bariyah, she said that she 
felt afraid when she felt intimidating. She felt intimidating when 
the speaker before her better than her. 
e. Personal and Interpersonal Anxieties 
Personal and interpersonal anxieties also became factor that 
make someone felt anxious. It was investigated in correlation 
with other social and psycho logical construct. Based on 
observation and interview, personal and interpersonal anxieties 
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often make anxious situations in language classroom. This data 
supported by the result of interview with the students, the 
situations made students felt nervous and uncomfortable when 
they spoke. 
Based on the questionnaire, the data from close 
questionnaire show that 9% of the students srongly agreed and 
33% of the students agreed if  personal and interpersonal is one 
of the factors contributing of students’ anxieties in speaking. For 
the detail of answer in questionnaire, the results were enclosed 
in appendices. 
In open questionnaire, 6 students answered that they feel 
anxious because personal and interpersonal factor. One of the 
students named Dela Andriani answered: 
”Saya merasa setiap akan berbicara bahasa Inggris di 
depan kelas, aku merasa kurang percaya diri.” 
 
When the researcher did the observation on class, some 
students look anxiety when they spoke in front of the class and 
the other student look at the perform and then doing talk  with 
their friends. In interview with a student named  Siti Hajaroh, 
she said that she felt anxious when the the students hearing her 
and then doing talk with other student. She felt shy because 
afraid that the students talk  something bad about her. 
 (Interview with Siti Hajaroh, on May, 14th 2018) 
 “Ya takutnya nanti nge blank, takut temen temen 
ngetawain. Apalagi kalau aku lagi maju terus ada temen-
temen yang liat aku maju terus habis itu,bisik-bisik, aku 
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malah ngrasa kalau mereka itu ngomongin aku, jadi aku 
langsung tambah minder mb.” 
 
 
 
 
 
 
2. The students strategies to reduce anxiety in speaking 
This part of the study will focus on what does the students do to 
reduce their anxiety in speaking. The researcher used questionnaire, 
interview, and observation to find the students strategies to reduce 
their anxiety in speaking. Based on the observation, questionnaire, 
and interview 11th grade on May 4th, 11th, 14th 2018, students 
reported many ways to reduce their anxiety. In reducing and 
grouping the data, the researcher embraced the strategies into five 
reasons, according to them, here some strategies to reduce anxiety 
in speaking. 
a. Students’ strategies to reduce lack of preparation 
1). Preparation 
Lack of preparation or unprepared the material is the factor 
of students anxiety in speaking. To overcome this factor, the 
student use preparation. Based on questionnaire, interview, and 
observation, the students did preparation to reduce their anxiety. 
The data from close questionnaire that 9% of the students 
strongly agreed and 21% of the students agreed answered they 
always prepared before coming to the speaking class. They 
prepared the material and studied it. Some of the students also 
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practiced it with their friends or alone. Some of the students 
doing preparation combine with other technique to reduce their 
anxiety. In open questionnaire, 6 students of 33 students 
answered that they prepared the material before perform to 
reduce their anxiety. The students prepared English class by 
writing the material and memorizing the material. Here some of 
the answer of the students in open questionnaire: 
Mustakhul Istighosyah: “Persiapan secara matang 
sebelum maju, jadi maju benar-benar fix.” 
 
Siti Hajaroh : “Mempersiapkan terlebih dahulu 
sebelum pengambilan nilai/ berbicara, banyak-banyak 
latihan, tarik nafas dalam-dalam, beranggapan mereka itu 
juga sama seperti saya, banyak-banyak latihan berbicara.” 
 
For the detail of answer in open questionnaire results were 
enclose in appendices. 
   a).  Write the material 
Based on open questionnaire, the student 
answer that they wrote material to prepare speaking. 
Here the answer of the student: 
Fatmawati: ”menyiapkan materi 
kalau materi belum ada, ditulis. kalau 
gurunya galak masih belum punya solusinys, 
kalau gurunya galak bicara seadanya saja.”  
Based on the interview, write the material 
was the way to prepare speaking in English and it 
could reduce speaking anxiety. 
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b).  Memorize the material 
Based on open questionnaire, 3 students 
answer that they memorized the material to prepare 
speaking class. Here some answer of the students: 
Anjar Ferdianto: “menghafal diluar 
kepala, sering menghafal kosa kata yang 
sering digunakan.” 
In interview, the researcher found that some of the 
interviewee doing preparation to reduce their anxiety and most 
of them also combined preparation with other techniques to 
reduce their anxiety. They probably thought that doing 
preparation was safer than oter way and preparation is the main 
technique and the most useful way to reduce their anxiety. For 
example: the student namely Ralan Ependi. He said that he felt 
anxious when speaking in front of many people. To reduce his 
anxiety, he prepared the material before perform and made his 
body rilex. By preparing the material and studying on it, he could 
keep it in his mind when perform, he said that he always felt 
blank when he had to speak without preparation or 
spontaneously. 
(Interview with Ralan Ependi, on 4th May 2018) 
“Karena kurang persiapan, di depan sering lupa.” 
 
For detail of answer in interview transcript were enclosed in 
appendices. 
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In observation, the researcher found preparation in almost all 
of time  in speaking class. In the first and second observation, 
the material was manual book (manual on how to...). Most of the 
students were doing preparation before came and speak in front 
of the class. When their friends came forward, some of the 
students that did not came forward yet sometimes seen busy with 
their material. 
b. Students’ strategies to reduce learner belief about language 
learning 
1). Peer seeking 
Peer seeking is also one of the ways to reduce the 
anxiety. Based on the questionnaire, the data from close 
questionnaire show that 15% of the students srongly agree 
and 30% of the students agree if  personal and interpersonal 
is one of the factors contributing of students’ anxieties in 
speaking. For the detail of answer in questionnaire, the 
results were enclosed in appendices. 
In open questionnaire, 3 students answered that they 
were looking for assistance from their friends. One of them 
was Khasifa Ikrimatussima, she answered: 
“Saya melihat orang-orang yang dengan lancar 
menyampaikan tujuannya dengan bahasa Inggris dengan 
percaya diri dan fasih dalam penyampaiannya. Hal itu 
mendorong ku untuk aku harus bisa melakukan itu walau 
belum sesempurna apa yang di harapkan.” 
 
She said by see the other people, it could reduce 
speaking anxiety.  
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c. Students’ strategies to reduce Fear of making mistakes 
1). Positive thinking 
Based on questionnaire result, positive thinking was one 
of the ways to reduce anxiety in speaking. This data 
supported by the result of interview with the students. Based 
on the questionnaire, the data from close questionnaire show 
that 9% of the students srongly agreed and 12% of the 
students agreed if positif thinking was one of the factors 
contributing of students’ anxieties in speaking. For the detail 
of the answer in questionnaire, the results were enclosed in 
appendices. 
In open questionnaire, there were 4 students of 33 
students answered that they chose to be positive thinking to 
reduce their anxiety. Here the answer of the student: 
Reni Rusmiyati: “Keadaan harus tenang dan berfikir 
positif dan menganggap yang didepannya adalah 
patung.” 
 
The result from questionnaire supported by the result 
of interview, two students said that they always positive 
thinking to speak English. Here the answers of the students: 
(Interview with Ibnuhadi, on 4th May 2018) 
“Kalau aku sih mencoba rilex, santai, sama positif 
thinking aja mbak.” 
 
(Interview with Risna Sari, on 4th May 2018) 
 ”Bernafas, liat ke atas, terus positif thinking.” 
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From the interview above, the students overcome their 
speaking anxiety by positive thinking and combine with 
relaxation. 
 
 
d. Students’ strategies to reduce afraid of Classmates 
1). Avoid eye contact to audience 
Based on close questionnaie, the researcher found 
that 6% of the students answered that they strongly agreed 
afraid to have an eye contact to the audience and 24% of the 
students answered that they agreed afraid to have an eye 
contact to the audience. 
In open questionnaire, 8 students answered that they 
avoid to have an eye contact to the audience. One of them is 
Lula Annisa, she answered:  
“Tidak melihat teman kelas, berusaha tidak banyak 
tingkah dan tetap fokus agar mengurangi rasa 
khawatir.” 
 
In interview, one of the interviewee answered avoid to 
have an eye contact to the audience. 
(Interview with Bariyah, on 4th May 2018) 
” Kalau aku diusahakan tidak melihat mata orang-
orang mbak. Liatnya ke kening kalau nggak ya lihat 
tembok. 
 
 
e. Students’ strategies to reduce personal and interpersonal anxiety  
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The data from close questionnaire that 9% of the students 
strongly agreed and 21% of the students agreed answered use 
relaxation and resination to overcome the speaking anxiety. 
 
 
1). Relaxation 
In relaxation, the researcher found some techniques used 
by the students to relaxing their mind and body such as took 
a deep breath, closed eyes, and some other else. The 
researcher found relaxing in questionnaire and interview. 
There were 9 students of 33 students answered that they 
were relaxing their mind and their body before perform to 
reduce their anxiety. There was some relaxing way by the 
students, took a deep breath, tried to feel  comfort, and tried 
to relax their mind. Here some of the answer of the students:  
Anjani Nurrohmah: “Tarik napas, buang napas, terus 
tersenyum.” 
  
Ibnuhadi: “Dengan cara menghibur dan membuat 
suasana lebih nyaman dan tidak tegang.” 
 
In interview, the researcher found that 2 of the 
interviewees said that they relax their mind and body to 
reduce their anxiety. They relaxing their mind and body to 
make their self felt more comfortable before came forward. 
For example, Ibnuhadi. He tries to relax and positive 
thinking. 
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(Interview with Ibnuhadi, on 4th May 2018) 
“Kalau aku sih mencoba rilex, santai, sama positif 
thinking aja mbak.” 
 
Most of the students combined relaxing strategy with 
other strategies. The students felt that relaxing strategy 
reduce their anxiety to speak English. 
2). Resignation 
Resignation or not try to do anything also become 
technique used by the students to reduce their anxiety. In 
interview, one of the interviewee answered that doing 
nothing and let anything happens is her way in facing her 
anxiety in speaking class. Here the answer of the student: 
(Interview with Yustina Permatasari, on 11th May 2018) 
“Iya kadang sih mbak, tapi ya nggak terlalu yang takut 
banget soalnya aku kalau lagi ngomong di stage itu 
sebisanya aja.” 
 
B. Discussion 
This section presents the discussion based on the findings of the 
research. The discussion is about the causes of anxiety in speaking for 
eleventh grade of MAN 4 Bantul and the way to reduce anxiety in 
speaking. The explanations will be presented below: 
 
1. The factors causes the students’ anxiety in speaking English 
Based on the research finding of this thesis, the researcher 
found that most of eleventh grade students of MAN 4 Bantul in 
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the academic year of 2017/2018 felt anxious when speaking. 
There were some cause speaking anxiety faced by students when 
practice speaking in class. The result of the questionnaire 
showed that the most of students were anxious when speaking 
English in the class. The source were lack of preparation, learner 
belief about language learning, fear of making mistakes, afraid 
of classmates, and personal and Interpersonal anxiety. 
Based on Kota Ohata (2005) there are six source of anxiety 
can arise from, they are personal and interpersonal factor, learner 
beliefs about language learning, instructor beliefs about 
language teaching, classroom procedures, instructor- learner 
interaction, language testing and lack of preparation. Based on 
Shu Feng Tseng (2012) causes of anxiety can arise from pressure 
by parents and teachers, lack of confidence and lack of 
preparation, fear of making mistakes, fear of foreigners and their 
behavior, and conditioning in childhood. 
Based on the observation on May 4th , on May 11th, and May 
14th  2018,  the researcher found that most dominant cause of 
eleventh grade students of MAN 4 Bantul in the academic year 
of 2017/2018, the first factor that contribute anxiety in speaking 
was lack of preparation before perform in speaking English. 
Actually preparation is very important before speaking English. 
The students would prepare the material before practice to speak 
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English in front of the class, so the students could speak fluently 
without anxious. 
The second factor that contribute anxiety in speaking was 
learners’ belief about language learning. A high level of anxiety 
may be triggered by students’ detrimental beliefs, such as that 
everything they said in the foreign language had to be 
completely free of mistakes, or that everyone else was better and 
they were going to have difficulties communicating and 
understanding each other, Horwitz et al (1986). In this factor 
contain much of factor come from the students self about English 
learning. Some of it: the worries about wrong in pronunciation, 
grammar, vocabulary, fluency, and any other factor in learning 
English that make them worried. The students tended to see their 
English classes as an on going language exam in front of an 
audience, where they constantly had to prove their English 
competence was up to standard. 
The third factor was fear of making mistakes. It was one of 
the factors contributing of students’ anxieties in speaking. The 
students afraid of making mistake because the other students will 
laugh when they do something wrong and it make the students 
anxiety to speak in front of the class. 
The fourth factor was being afraid of classmates. Peer-
related fears and worries, it came light, were not the result or 
consequences of actual negative experiences with classmates, 
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such as being laughed at or ridiculed by them. Feeling that 
friends laugh when making mistakes. This is actually a 
psychological disorder because they think other people greater 
and considered doing the wrong thing is big problems. 
The fifth factor causing anxiety was personal and 
interpersonal factor. Personal and interpersonal factor here 
defined as a factor come from the inside of the student and factor 
with other people who influence to the personal of the student. 
Based on the open questionnaire, much of the students 
unconfident with their self, nervous when speak in front of the 
class, and shy become the limelight. 
 
2. The students’ strategies to reduce their anxiety in speaking 
English 
In order to have a good speaking, the students need to reduce 
their anxiety in speaking. To reduce those problems the student 
had strategies in order to make their speaking ability better 
without anxiety. Based on the questionnaire, most of the students 
said that they were still afraid making mistake when speaking 
English in front of class, so to overcome the problem, the student 
would be encouraged to speak English in order to improve their 
speaking ability. They must think that making mistake is normal 
when studying. Based on theory from Kondo (2004) there are 
five strategies that can use by students to reduce the anxiety, they 
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are: preparation, positive thinking, relaxation, peer of seeking, 
avoid eye contact to the audience and resignation. 
The first solution was preparation. Based on the 
questionnaire, most of the students’ strategy in reducing anxiety 
in the eleventh grade students of MAN 4 Bantul in the academic 
year of 2017/2018 tried to increase their confidence by using 
preparation. They had preparation before speaking performs in 
front of the class. Based on the interview, the students said that 
by preparing the material and studying on it they can reduce their 
anxious when perform in front of the class. They were afraid if 
they did not prepare the material, they could not speak well and 
lost their idea and it will make other bad situation for them. 
When students were motivated to reduce their anxiety, they are 
assumed to adopt those strategies they perceive to be most 
effective. Zeidner (in Kondo 2004:258) state, active coping or 
problem focused coping is generally more effective than either 
emotion-focused or avoidance-oriented coping in stress 
reduction, and is preferred by most people. Preparation is one 
example of active coping. Active coping is the process of taking 
active steps to try to remove or circumvent the stressor or to 
ameliorate its effects, active coping includes initiating direct 
action, increasing one’s efforts, and trying to execute a coping 
attempt in stepwise fashion. 
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The second solution was peer seeking. Based on the the open 
questionnare, a student answered that he was looking for another 
friends that could help him to prepare the material. Peer seeking 
also useful to reduce the anxiety. These students may find a 
suitable learning partner to talk to or build a small-scale support 
group with others who experience the same thing. This strategy 
was a good solution, especially if the students could share their 
experiencess and strategies with their learning partner.  
The third solution was positive thinking. Positive thinking is 
attempt to suppress or alter problematic thought process related 
to language learning, and could be subsumed into cognitive 
strategies. The researcher got information about positive 
thinking from the interview with some students. Most of 
respondents were incorporate the positive thinking of anxiety 
coping strategies with relaxation strategy, it means that if 
students felt relax to face something, their thinking will be more 
positively. 
The fourth solution was avoid eye contact to audience. Based 
on observation, the student avoid to look eye contact to the 
audience when they speak in front of the class. The student chose 
to look at wall or look at down to ease the anxiety. 
The fifth solution were relaxation and resignation. The 
researcher also found that students used relaxation as an anxiety 
coping strategy. Taking a deep breath was strategy which used 
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by mostly of respondents to make them relax and calm down in 
decreasing the feeling of anxiety during speaking performance. 
By using it, the students could kept control their feeling of 
frightened. When students in relax condition, it will help them 
to explore their performance. The purpose of calm and deep 
breathing was not to avoid anxiety at all costs, but just to take 
the edge off or help. In resignation technique, the researcher 
found a student chose resignation. Resignation here, for her was 
did not anything to reduce her anxiety before coming in front of 
the class. This may be because “accepting the reality” was one 
of many ways to reduce stress and tension. They do not want to 
try and re-try after failing because they were afraid of more 
stress. The might surrender after trying for so much time and 
afraid if they could not success. 
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Table 4.1 Factor causes students’ anxiety in speaking and students’ 
strategies to reduce anxiety in speaking 
 
 
No 
 
The Factor Causes Students’ 
Anxiety in Speaking English 
 
 
The Students’ Strategies to Reduce 
Anxiety in Speaking English 
1. Lack of preparation Preparation 
a. Write the material 
b. Memorize the material 
2. Learner’s belief about language 
learning 
Peer seeking 
3. Fear of making mistakes Positive thinking 
4. Afraid of classmates Avoid eye contact to audience 
5. Personal and interpersonal 
anxieties 
Relaxation 
Resignation  
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CHAPTER V 
CONCLUSION AND RECOMMENDATION 
 
This chapter presents the conlusion and recommendation of the study. The 
conclusion can be said as as summary of the result of this study and to highlight the 
research finding. The recommendation presents several advices dealing with this 
study especially and teaching English learning generally. 
A. Conclusion 
Based on the result in chapter four, the researcher can conclude that 
most students of the eleventh grade of IPS 2  of MAN 4 Bantul in the 
academic year 2017/2018 still feel anxious when speaking. Most of the 
students feel anxious when they are speaking in front of the class. The 
factors of speaking anxiety in the eleventh grade of IPS 2  of MAN 4 Bantul 
in the academic year 2017/2018 based on questionnaire, interview, and 
observation are lack of preparation, learners’ belief about language learning, 
fear of making mistake, afraid of classmates,  personal and interpersonal 
anxiety. The most dominant factors of speaking anxiety in the eleventh 
grade of IPS 2 of MAN 4 Bantul in the academic year 2017/2018 were lack 
of preparation, where the students answer 66% agree in the close 
questionnaire that lack of preparation is factor causes students’ anxiety in 
speaking English in front of the class. The students just answer 36% agree 
in the close questionnaire that learner belief about language learning is 
factor causes students’ anxiety in speaking English. The students answer 
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42% agree in the close questionnaire that fear of making mistakes is factor 
causes students’ anxiety in speaking English. The students answer 36% 
agree in close questionnaire that afraid of classmates is factor causes 
students’ anxiety in speaking English, and the students answer 42% agree 
in close questionnaire that personal and interpersonal anxiety is factor 
causes students’ anxiety in speaking English. 
The researcher also finds some strategies that were used by students 
in reducing anxiety in speaking English. Based on questionnaire, interview, 
and observation, those are: preparation, relaxation, positive thinking, avoid 
eye contact to the audience, peer of seeking and resignation. The most 
dominant strategies used by the students to reduce their anxiety in speaking 
by using peer seeking. The students answer in close questionnaire are 45% 
agree they use peer seeking to overcome speaking anxiety in speaking 
English. The students answer 30% agree they use preparation to overcome 
speaking anxiety in speaking English , the students answer 21% agree use 
positive thinking to overcome speaking anxiety in speaking English, the 
students answer 30% agree use avoid eye contact to audience to overcome 
speaking anxiety, and the students 39% agree use relaxation and resignation 
to overcome speaking anxiety. Some of the students combine it with other 
strategies.  
 
B. Recommendation 
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Based on the conclusion, there are several suggestion recommended 
for the follows-up studies. The suggestion are given to the students, the 
teacher and further researcher. 
 
1. For the students 
In learning speaking, the students are expected not to feel 
anxious when speaking English in the class. They also must pay 
attention more about anxiety when speaking in the class. No 
need for them to feel afraid of making mistakes and be more 
condfident than before when speaking English. Anxiety can 
become a barrier when learning English. To reduce the anxiety 
the students also should learn and use the strategy to reduce 
anxiety when speaking English in order that they could speak in 
English fluently without anxious or afraid to make mistake. 
2. For the teacher 
The teacher should recognize that anxiety is one of the 
reason of why the students having difficulties in teaching and 
learning process especially when they should speak in front of 
public. Then teacher should acknowledge that the anxiety 
occurs. The teacher could build a friendly situation in a class and 
create a relax atmosphere to the students to make a good 
interaction among all of member of the class. Motivations from 
teacher are need to make students more active and have bravely 
and confident to speak English. 
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3. For the further researcher 
The researcher suggests for the next researcher who want to 
analyze about anxiety, it would be better to analyze in different 
subject. Anxiety is not only feels in speaking skill but also in 
other skill like reading, listening, and writing. The researcher 
hopes that the next researcher can investigate the students’ 
anxiety in other skills. The last, the next researcher also 
suggested to analyze the influence of anxiety for the students’ 
achievement. 
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Blueprint Questionnaire of Students Anxiety in Speaking English Language 
 
 
Variable 
 
 
Sub Variable 
 
Indicator 
 
Item Number 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students Anxiety 
in Speaking 
 
 
 
 
 
 
 
 
The students 
condition when 
anxious 
The students feel 
when speaking in 
foreign language 
1,16 
The body reaction 
when speaking in 
front of the class 
2,3,4,5,10,22,24 
The students mind 
when speaking in 
front of the class 
6,7,8,9,11,13 
The students 
nervousness when 
speaking in front 
of the class 
23 
 
 
 
 
 
 
 
The students 
factor of anxiety 
Afraid to be 
laughted 
13 
The students mind 
about other 
students 
performance  
18 
Self worriness 25 
Less 
understanding 
about material 
19 
The students feel 
about class 
condition 
20, 30 
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The students 
strategy to 
reduce anxiety 
Preparation 21 
Feel confident 17, 26 
Relaxing mind 27 
Preparation 28 
Peer seeking 29 
Ways in testing 31, 32 
 
 
 
 
 
QUESTIONNAIRE RESULT 
 
A. Close Questionnaire Result 
Question 
number 
SS S CS KS  TS 
1 1 3% 11 33% 5 15% 11 33% 5 15% 
2 3 9% 9 27% 11 33% 7 21% 3 9% 
3 13 39% 9 27% 7 21% 3 9% 1 3% 
4 4 12% 15 45% 6 18% 6 18% 2 6% 
5 6 18% 9 27% 7 21% 7 21% 4 12% 
6 4 12% 11 33% 8 24% 8 24% 2 6% 
7 3 9% 1 3% 8 24% 8 24% 13 39% 
105 
 
105 
 
8 2 6% 7 21% 5 15% 9 27% 10 30% 
9 3 9% 11 33% 6 18% 9 27% 4 12% 
10 3 9 % 6 18% 5 15% 10 30% 9 27% 
11 2 6% 8 24% 8 24% 11 33% 4 12% 
12 3 9% 6 18% 7 21% 8 24% 9 27% 
13 3 9% 8 24% 4 12% 11 33% 7 21% 
14 5 15% 11 33% 9 27% 7 21% 1 3% 
15 2 6% 10 30% 5 15% 9 27% 7 21% 
16 3 9% 9 27% 13 39% 6 18% 2 6% 
17 2 6% 3 9% 15 45% 8 24% 5 15% 
18 3 9% 10 30% 9 27% 8 24% 3 9% 
19 3 9% 9 27% 11 33% 6 18% 4 12% 
20 4 12% 5 15% 5 15% 10 30% 9 27% 
21 1 3% 13 39% 12 36% 3 9% 4 12% 
22 3 9% 10 30% 9 27% 10 30% 1 3% 
23 6 18% 12 36% 12 36% 2 6% 1 3% 
24 2 6% 7 21% 4 12% 11 33% 9 27% 
25 5 15% 9 27% 6 18% 8 24% 5 15% 
26 3 9% 4 12% 8 24% 11 33% 7 21% 
27 5 15% 7 21% 8 24% 9 27% 4 12% 
28 3 9% 7 21% 11 33% 8 24% 4 12% 
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29 5 15% 10 30% 11 33% 5 15% 2 6% 
30 1 3% 4 12% 13 39% 11 33% 4 12% 
31 10 30% 14 42% 8 24% 1 3% 0 0% 
32 3 9% 17 52% 5 15% 6 18% 2 6% 
 
 Note :   SS = Sangat Setuju 
    S    = Setuju 
    CS = Cukup Setuju 
    KS = Kurang Setuju 
    TS = Tidak Setuju 
 
B. Open questionnaire result 
Question number 1 
Apakah anda merasa khawatir (gugup, panik, gelisah, dll) ketika anda 
berbicara bahasa inggris di depan kelas ? Mengapa anda merasa seperti itu 
(faktor yang membuat anda merasa khawatir). Berikanlah alasan 
berdasarkan pengalaman pribadi anda. 
 
1.  Abdurrahman Masalahnya kurang lihay 
mengucapkan bahasa Inggris. Saya 
akan belajar lagi lebih giat karena 
belum terbiasa.  
2. Anita Yaunarti Saya takut cara pengucapannya 
salah. Kata-katanya tidak 
nyambung. 
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3. Anjani Nurrohmah Kadang, tergantung mood. 
4. Anjar Ferdianto Iya, hafalannya kurang. 
5. Bariyah Karena kurang percaya diri saja. 
Tapi yang paling membuat gugup 
itu saat pengetahuan yang ada di 
otaknya hilang tiba-tiba (lupa). Tapi 
hal itu bisa diatasi dengan 
pemahaman saya, sehingga gugup 
teratasi. 
6. Dela Andriani Saya merasa setiap akan berbicara 
bahasa Inggris di depan kelas, aku 
merasa kurang percaya diri. 
7. Fatmawati Ya, sejak kecil dimanapun aku 
berdiri untuk presentasi pasti gugup. 
Faktor keturunan karena ayahku 
juga gugup (bicara bolak-balik), 
belum menyiapkan materi, takut 
dengan guru, penonton umurnya 
lebih tua. 
8. Hevillya Mallinda Puspita 
Sari 
Kadang, tergantung sikon (kondisi) 
9. Ibnuhadi  Ya, karena saya jarang berbicara di 
depan teman-teman. 
10. Itoh Khusnul Khotimah Ya, karena merasa takut apabila 
dalam berbicara salah, merasa 
gugup/ grogi ketika berbicara 
(presentasi) melihat guru. 
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11. Khasifa Ikrimatussima Saya merasa gugup ketika akan 
berbicara bahasa Inggris di depan 
kelas karena sebelum maju saya 
berfikiran takut akan ada yang lupa 
dan akhirnya aku jadi panik, grogi, 
gugup.  
12. Lukluk Nailul Faz Karena saya kurang PD. 
13. Lula Annisa Karena mungkin faktor dadakan dan 
biasanya saya takut salah bila maju 
di depan untuk berbicara bahasa 
Inggris. Saya takut kadang-kadang 
kalau apa yang sudah di hafal itu 
berantakan. Tapi kadang saya juga 
lancar dalam berbicara di depan 
kelas. 
14. Maaful Malik Adam Tidak karena dengan berbicara di 
depan bisa melatih mental. 
15. Muhammad Arif 
Ikhwanudin 
Ya, saya merasa khawatir karena 
dari awal tidak ada persiapan dan 
tidak percaya diri. 
16. Muhammad Ilham 
Hammam 
Cukup khawatir karena beberapa 
kata yang cukup sulit diucapkan 
atau masih terdengar asing di 
dengar/ dibaca. 
17. Muhammad Izzul Haq Kurang bisa berbahasa Inggris dan 
merasa down ketika teman yang bisa 
berbahasa Inggris maju duluan. 
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18. Mustakhul Istighosyah Ya, kurangnya kosa kata yang saya 
miliki sehingga menghambat apa 
yang akan saya ucapkan. Dulu di 
SMP saya suka bahasa Inggris 
karena bisa berbagai kosa kata 
namun saat di MAN nggak tahu 
kenapa kosa kata nya ilang semua. 
19. Naili Khoirun Nihaya Ya, karena saya takut dalam 
pengucapannya ada kata-kata yang 
kurang dan salah. 
20. Nur Aini Ahmad Ya, karena saya demam panggung 
jadi seperti itu deh. 
21. Nurul Azizah M. Lusi Ya, karena saya kurang mahir dalam 
berbahasa Inggris. 
22. Ralan Ependi Ya, karena saya gak tau bahasa 
asing. 
23. Reni Rusmiyati Ya, karena ketika saya berbicara 
bahasa Inggris masih kurang lancar. 
24. Risna Sari Ketika saya berbicara bahasa Inggris 
grogi terus takut salah kata yang 
diucapkan. Setiap saya berbicara 
bahasa Inggris di depan kelas 
rasanya jantung ini berdebar dan 
juga merasa gugup, grogi, takut, 
panik. Ketika berbicara ada rasa 
kepanikan, untuk mau 
membicarakan apa. 
25. Setiono Karena kurang persiapan. 
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26. Silfiana Apriliyani Ya, kadang seperti itu tapi kadang 
juga tidak dan biasa saja. Menurut 
saya, saya ini gak tau kenapa jadi 
seperti itu, mungkin itu terjadi 
dengan tiba-tiba karena saya 
memang dari dulu enggak suka 
bahasa asing. Bahasa asing itu 
membuat saya bicaranya jadi kurang 
jelas and sulit dipahami. 
27. Siti Hajaroh Iya, kurang faham dengan bahasa 
Inggris, belom bisa berbahasa 
Inggris, grogi, masih nerves dengan 
yang sudah lancar berbahasa 
Inggrisnya, belom banyak hafalan 
kosa-kata. 
28. Siti Milatul S Iya, karena saya tidak PD berbicara 
di depan banyak orang. 
29. Taufiqurrahman Al Aziz Pengalamanku ya saya merasa 
gugup, panik, gelisah, dll ketika 
berbicara bahasa Inggris tapi kalo 
pelajaran lain tidak. Karena takut 
gak bisa tapi saya selalu yakin 
bahwa tidak ada kata “gak bisa” 
kecuali gak mau berusaha.  
30. Umi Zaidah Zakia Iya, saya mengalaminya. Karena 
takut terjadi hal-hal yang tidak saya 
inginkan seperti ditertawakan, 
terlihat tidak menguasainya, dll. 
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31. Uswatun Khasanah Saya selalu merasa khawatir (gugup, 
panik, dll) ketika berbicara bahasa 
Inggris di depan kelas karena saya 
kurang percaya diri, biasanya 
kurang persiapan, dan saya lebih 
grogi dilihat orang-orang yang saya 
kenal. 
32. Yustina Permatasari Tidak, sudah dibekali agar PD 
selalu. 
33. Ziad Fathurrohman Ya, karena kosa kata bahasa Ingrris 
saya masih kurang. 
  
 
 Question number 2 
Apa yang anda lakukan untuk mengurangi rasa khawatir ketika berbicara 
di depan kelas? 
1.  Abdurrahman Saya berbicara dengan teman agar 
mengurangi rasa khawatir. 
2. Anita Yaunarti Menarik napas, tersenyum dan 
tertawa, membayangkan kalau aku 
adalah pembicara yang terbaik. 
3. Anjani Nurrohmah Tarik napas, buang napas, terus 
tersenyum. 
4. Anjar Ferdianto Menghafal diluar kepala, sering 
menghafal kosa kata yang sering 
digunakan. 
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5. Bariyah Berbicara diusahakan baik, terus 
tidak memandang mata orang-orang. 
Sehingga yang saya lakukan ketika 
berbicara di depan kelas melihat 
dahi orang-orang atau tembok. Jadi 
khawatir bisa berkurang dan lama-
lama percaya diri itu akan timbul 
sendiri. 
6. Dela Andriani Melihat ke atas atau ke bawah. 
7. Fatmawati Menyiapkan materi kalau materi 
belum ada, ditulis. Kalau gurunya 
galak masih belum punya solusinya, 
kalau gurunya gak galak bicara aja 
seadanya. 
8. Hevillya Mallinda Puspita 
Sari 
Tidak menatap mata teman-teman. 
9. Ibnuhadi  Dengan cara menghibur dan 
membuat suasana lebih nyaman dan 
tidak tegang. 
10. Itoh Khusnul Khotimah Acuh terhadap teman-teman, 
memejamkan mata, tarik nafas 
sebelum berbicara. 
11. Khasifa Ikrimatussima 
 
Saya melihat orang-orang yang 
dengan lancar menyampaikan 
tujuannya dengan bahasa Inggris 
dengan percaya diri dan fasih dalam 
penyampaiannya. Hal itu mendorong 
ku untuk aku harus bisa melakukan 
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itu walau belum sesempurna apa 
yang di harapkan. 
12. Lukluk Nailul Faz Berusaha untuk tenang dan berusaha 
untuk mengingat. 
13. Lula Annisa Tidak melihat teman kelas, berusaha 
tidak banyak tingkah dan tetap fokus 
agar mengurangi rasa khawatir. 
14. Maaful Malik Adam Gerak badan. 
15. Muhammad Arif 
Ikhwanudin 
Yang pasti saya bisa berbicara 
bahasa Inggris dengan baik dan 
benar. 
16. Muhammad Ilham 
Hammam 
Minum air putih 
17. Muhammad Izzul Haq Menghafal dan mengobrol dengan 
teman untuk mengalihkan perhatian. 
18. Mustakhul Istighosyah Persiapan secara matang sebelum 
maju, jadi maju benar-benar fix. 
19. Naili Khoirun Nihaya Fokus untuk apa yang saya hafalkan, 
menghindari kontak mata dengan 
teman-teman, intinya lebih fokus, 
konsentrasi dengan apa yang saya 
hafalkan. 
20. Nur Aini Ahmad Diam ditempat, memejamkan mata, 
lalu tarik nafas dan bayangin orang-
orang disekitar kita itu tembok atau 
botol-botol. 
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21. Nurul Azizah M. Lusi Menambah gerakan tubuh saat 
berbicara didepan kelas seperti 
gerakan tangan, kaki, dll. 
22. Ralan Ependi Saya lebih banyak melihat ke atas/ 
ke bawah agar ingat lagi materinya. 
23. Reni Rusmiyati Keadaan harus tenang dan berfikir 
positif dan menganggap yang 
didepannya adalah patung. 
24. Risna Sari Mencoba untuk lebih PD, banyak 
bicara meskipun sedikit-sedikit. 
Berusaha untuk banyak membaca 
basmalah ketika mau berbicara 
didepan kelas atau pun diluar kelas. 
Latihan sendiri dulu, setelah itu 
latihan bicara pada teman sekitar 2/4 
orang dulu. Berusaha menenangkan 
pikiran, fokus pada apa yang ingin 
di ucapkan. 
25. Setiono Gigit tangan dan gerakan kaki. 
26. Silfiana Apriliyani Kadang rasa khawatir, gugup, 
gelisah itu pergi dengan sendirinya. 
Tapi kadang membuat diri menjadi 
orang stres karena itu. dan entah 
kenapa itu sering terjadi bukan saja 
di mata pelajaran bahasa asing tapi 
juga terjadi di matematika, geografi, 
bahasa asing, dan yang lainnya.  
27. Siti Hajaroh Mempersiapkan terlebih dahulu 
sebelum pengambilan nilai/ 
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berbicara, banyak-banyak latihan, 
tarik nafas dalam-dalam, 
beranggapan mereka itu juga sama 
seperti saya, banyak-banyak latihan 
berbicara.  
28. Siti Milatul S Gerak-gerak di depan. 
29. Taufiqurrahman Al Aziz Biasanya atur nafas/ berhenti 
sejenak. Lari ke depan cermin 
(bercermin) lalu berkata “aku bisa, 
Man jadda wa jadda, barangsiapa 
yang bersungguh-sungguh pasti 
akan terjadi.” 
30. Umi Zaidah Zakia Berbuat tingkah misalnya gerakan 
tangan, maju mundur, dll. 
31. Uswatun Khasanah Mencoba fokus ke materi yang 
dibicarakan, tidak melihat orang-
orang, dll. 
32. Yustina Permatasari Ditingkatkan PD nya, salah gak papa 
yang penting PD, kelihatan 
interesting. 
33. Ziad Fathurrohman Tarik nafas terlebih dahulu, terus 
menghafal dan menganggap dikelas 
itu tidak ada siapa-siapa/ orang lain. 
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FIELD NOTES OF OBSERVATION 
 
Informant  : Teacher 
Place   : Headmaster’s office of MAN 4 Bantul 
Date   : Friday, April 13th , 2018 
Time   : 09.00 a.m 
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This was my first day of my research in MAN 4 Bantul. I arrived in the 
school at 09.00 a.m. I walked gratefully to the security room to got permission. The 
security asked to me went to headmaster’s room. The headmaster gave the 
permission to me to conducted research in the school. Immediately, the headmaster 
asked to me to met with Mrs. Herin Ratnaningsih as an English teacher at Elevent 
grade class. I introduced to her and explained that I would do the research in the 
school. Mrs. Herin Ratnaningsih is very friendly. Then she asked about my title and 
the design my research. I tell her that this about descriptive study of students’ 
anxiety in speaking. She gave permission to me to conduct the research. After that, 
I asked Mrs. Herin Ratnaningsih teaching schedule. Mrs. Herin Ratnaningsih gave 
her schedule and asked me contacted before doing classroom observation. After 
having an short conversation from Mrs. Herin Ratnaningsih, I said thanks to her 
and leave the room.  
 
 
 
 
 
 
FIELD NOTES OF OBSERVATION 
 
Date   : Friday, on May 4th, 2018 
Time  : 07.00- 09.30 a.m 
Place  : XI IPS 2 classroom 
Materrial : Manual Book (Manual on how to....) 
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Today is the first for me to do observation in class XI IPS 2. I prepare my 
note, my camera, and my pens. English subject in XI IPS 2 would be held at 07.00. 
as usual, I waited the teacher in front of teacher’s office. I arrived at about 06.45 
a.m. 
The bell rang. It was time of English class for students of XII IPS 2 started. 
I followed Mrs. Herin to enter the XI IPS 2 classroom. The students sitting on the 
chair quietly. Before the lesson started, the students read the Holy Quran together 
and after that read the Asmaul Husna together because it is the first lesson. After 
that, the students pray before the lesson started. 
Mrs. Herin sat on the chair and I sat on back chair. She opened the lesson 
“Assalamualaikum warrahmatullahi wabarakatuh” she said. The students answered 
“Waalaikumsalam warrahmatullahi wabarakatuh”. After that the teacher say “ 
Good morning students” and the students answered enthusiastically. The teacher 
checked the attendance list. After opened the class, the teacher started the lesson. 
In this meeting, the material was Manual Book (Manual on how to....). The 
teaher explained it slowly and then asks the student to create  the manual book about 
something. After the student create it, teacher asks them to make preparations 
before moving forward to the class for 25 minutes to memorize. 
Then, the students come forward to do speak in front of class. When the 
students come forward to talk in front of the class, they look stil scared and worried 
to talk. Teahers call them forward according to their absence number. When the 
teacher calls the student with the first absence number, he says if he is not ready to 
move forward, then the teacher calls another student. She called Yustina 
Permatasari. The student came to the front of the class and began to speak, but just 
a few words she spoke, suddenly she laugh at himself. Maybe the student forgot 
what she would say. Then, she remembered for a while and started to talk. After 
that, the teacher calls the other students to speak in front of the class. 
Suddenly, the bell was ringing. The English subject had to be closed. Mrs. 
Herin closed the class  and reminded the students to study at home. The teacher 
close the lesson by saying Hamdalah. Mrs. Herin and I left the class. 
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FIELD NOTES OF OBSERVATION 
 
Date  : Friday, on May 11th, 2018 
Time  : 07.00- 09.30 a.m 
Place  : XI IPS 2 classroom 
Material : Manual Book (Manual on how to....) 
 
It was my second class observation. English subject in XI IPS 2 would be 
held at 07.00 a.m. I prepare my note, my camera, and my pens. As usual, I waited 
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the teacher in front of teacher’s office, but because the teacher didn’t in teacher 
office room, so I decide to waited in classroom. 
The bell rang. It was time of English class for students of XII IPS 2 started. 
Mrs. Herin enter to the XI IPS 2 classroom. The students sitting on the chair quietly. 
Before the lesson started, the students read the Holy Quran together and after that 
read the Asmaul Husna together because it is the first lesson. After that, the students 
pray before the lesson started. 
Mrs. Herin sat on the chair and I sat on back chair. She opened the lesson 
“Assalamualaikum warrahmatullahi wabarakatuh” she said. The students answered 
“Waalaikumsalam warrahmatullahi wabarakatuh”. After that the teacher say “ 
Good morning students” and the students answered enthusiastically. The teacher 
checked the attendance list. After opened the class, the teacher started the lesson. 
In this meeting, the material still Manual Book (Manual on how to....) to 
continue the task to speak in front of the class. The teacher call Setiyono to speak 
in front of the class, then he came to the front of the class and started to talk. He 
carried notes on paper while talking and occassionally looked at the notes. While 
speak, he also often looked up. Then the teacher calls another student. 
Suddenly, the bell was ringing. The English subject had to be closed. Mrs. 
Herin closed the class  and reminded the students to study at home. The teacher 
close the lesson by saying Hamdalah. Mrs. Herin and I left the class. 
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FIELD NOTES OF OBSERVATION 
 
Date   : Monday, on May 14th 2018 
Time  : 12.15- 14.45 P.M 
Place  : XI IPS 2 classroom 
Material : Explanation text 
 
It was my third class observation. English subject in XI IPS 2 would be held 
at 12.15 a.m. I prepare my note, my camera, and my pens. As usual, I waited the 
teacher in front of teacher office. 
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The bell rang. It was time of English class for students of XI IPS 2 started. 
I followed Mrs. Herin to enter the XI IPS 2 classroom. The student sitting on the 
chair quietly. She sat on the chair and I sat on the back chair. She opened the lesson 
“Good afternoon students” she said. The students answered enthusiastically. After 
that, the teacher checked attendance list. After opened the class, the teacher started 
the lesson. 
In this meeting, the material is explanation text, but after the students make 
the explanation text, they should explain to other students by speaking in front of 
the class. Mrs. Herin explain the material. Then, the teacher ask the students to 
make a explanation text and present in front of class. The teacher called number 
absent would be present firstly and it was number 01 and 02. They are namely, 
Abdurrahman and Ziad. Then, they come forward in front of the class. They explain 
about the process of the occurrrence of rain. One of them explained through the 
drawings made on the board about the process of rain and the other explained by 
talking to the friends. Abdurrahman drew the process of rain on the board and Ziad 
talked about the process of rain. They do it interchangeably. When they are 
explaining about the process of the rain, they explain so quickly that the other 
friends do not really understand the content. They also often read on the book and 
they do not look at the audience. Then the teacher calls another student and most of 
them do not look at friends and still read books while explaining. 
Suddenly, the bell was ringing. The English subject had to be closed. Mrs. 
Herin closed the class  and reminded the students to study at home. The teacher 
close the lesson by saying Hamdalah. Mrs. Herin and I left the class. 
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The List of Interview 
 
The list of Interview for teacher 
1. Bagaimana cara Ibu mengajarkan speaking pada mata pelajaran bahasa 
Inggris? 
2. Ketika anak-anak diminta untuk berbicara dengan menggunakan bahasa 
Inggris, apakah mereka itu terlihat masih khawatir atau ragu-ragu dan takut 
dalam berbicara? 
3. Hal sulit apa yang Ibu temukan dalam mengajarkan bahasa Inggris, terutama 
dalam nengajarkan speaking? 
4. Bagaimana cara Ibu mengatasi hal tersebut? 
 
The list of Interview for Students 
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1. Pada pelajaran bahasa Inggris itu kan ada 4 skill. Kira-kira menurut kamu 
dari keempat skill tersebut apa yang paling sulit? 
2. Ketika pelajaran bahasa Inggris, pernahkah kamu mendapatkan tugas untuk 
berbicara bahasa Inggris di depan kelas atau pernahkan mendapat tugas 
untuk presentasi di depan teman-teman? 
3. Apakah kamu merasa cemas dan takut sebelum atau pada saat berbicara di 
depan kelas menggunakan bahasa Inggris? 
4. Bisa dijelaskan alasannya kenapa? 
5. Pernah punya pengalaman ditertawaka di kelas? 
6. Adakah persiapan sebelum maju berbicara di depan kelas? Jika ada, apa 
persiapannya? 
7. Bagaimana caranya untuk mengurangi rasa takut dan gugup ketika speaking 
di depan kelas? 
8. Hasilnya bagaimana dengan melakukan hal tersebut, apakah berhasil? 
 
 
Interview Transcript 
Time   : Friday, May 4th 2018, at 12 : 45 AM 
Place  : Teacher’s office  
Informant : Teacher (Mrs. Herin Ratnaningsih) 
Researcher  : Tri Listiyaningsih 
 
R  : Selamat siang Miss, maaf mengganggu. Boleh minta waktunya? Saya mau   
tanya-tanya Miss. 
H  : Iya mbak, silahkan. 
R  : Langsung saja nggih Miss, bagaimana cara mengajarkan speaking di dalam 
pelajaran bahasa Inggris? 
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H : Jadi kalau kita ngajari speaking, hal pertama yang harus kita lihat yaitu 
tujuan dari speaking itu untuk apa, tujuan pembelajarannya. Contohnya 
kalau kita mengajari teks naratif untuk speaking, berarti anak menceritakan  
cerita tentang legenda atau apa, nah jadi tergantung tujuannya untuk apa. 
Tetapi sebelum nyuruh anak untuk ngasih kesempatan mereka untuk 
speaking, kita harus melatih dulu beberapa aspek dalam speaking. 
Contohnya kalau speech itu pasti berbeda dengan speaking berita, maka 
kalau speech itu strukturnya harus  ada openingnya, kemudian ada isinya, 
dan ada closingnya. Yang kedua, kita harus mempersiapkan kemampuan 
anak dalam vocabnya, kemudian kita harus memberikan mereka motivasi 
agar mereka mau berbicara. Jadi motivasinya contohnya begini, jika kalian 
berbicara dua menit maka seperti ini, jika kalian bicara tiga menit maka 
seperti ini. Dan jangan lupa, kasih contoh yang utama itu. Jadi kalau miss 
itu biasanya kasih contoh, kalau opening itu seperti ini, kalau closing itu 
seperti ini, sehingga mereka itu lebih PD. Jadi kita itu tidak bisa menyuruh 
anak itu untuk langsung ngomong, kecuali mereka itu tingkatanya sudah 
advance. Kalau masih dalam tahap basic, masih intermediet, kita harus 
memberikan beberapa stimulus agar anak itu mau berbicara dan jangan lupa 
memberikan contoh. Kemudian libatkan anak dengan hal hal yang dekat 
dengan kehidupannya ketika disuruh maju speaking agar mereka semakin 
mudah untuk berbicara. Aspek penilaian juga harus disampaikan agar anak 
itu bisa mempersiapkan apa yang seharusnya mereka siapkan. 
R : Nah, kalau ketika anak-anak diminta untuk berbicara dengan 
menggunakan bahasa Inggris apakah mereka itu terlihat masih khawatir atau 
ragu-ragu dalam berbicara? 
H : Anak-anak terkadang memang terlihat masih takut dalam berbicara bahasa 
ingrris. Sebab mereka merasa takut atau ragu-ragu itu ada banyak ya mbak. 
Bisa mereka itu takut karena grogi, karena tidak biasa, karena malu, dan 
karena tidak bisa. Kalau biasanya untuk semester satu, mereka itu speaking 
dengan temannya. Jadi yang nilai itu temannya, kemudian di semester kedua 
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baru sama Miss. Mereka aku suruh maju di depan kelas untuk pengambilan 
nilai dengan Miss. 
R : Hal Sulit apa yang Miss Herin temukan dalam mengajarkan bahasa 
Inggris, terutama dalam hal Speaking? 
H : Hal sulitnya itu biasanya di vocab, anak-anak itu biasanya sulit untuk 
menginggriskan atau karena building knowledgenya. Kemudian anak-anak 
itu tidak memiliki keberanian untuk salah. 
R : Bagaimana cara Miss Herin mengatasi hal tersebut? 
H : Untuk mengatasi itu biasanya Miss biasanya menyarankan kepada mereka 
untuk mendengarkan musik dengan lihat artiannya atau lihat video musik 
yang ada liriknya kemudian dicari artianya supaya si anak tersebut tahu 
artinya. Kemudian juga ketika mengajar itu menggunakan alat peraga 
supaya anak itu lebih paham dan anak itu belajarnya kalau bisa ada partner 
nya agar bisa bertukar ceria dengan temennya. 
 
Time   : Friday, May 4th 2018, at 09.30 AM 
Place  : XI IPS 2 classroom 
Informant : Ibnuhadi 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
I : Iya mbak. 
R : Mbak cuma mau ngobrol sebentar kok. 
I : Iya, silahkan mbak. 
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R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
I : Kalau menurut saya yang paling sulit itu speaking mbak. 
R : Oh speaking ya, terus ketika pelajaran bahasa Inggris, pernah mendapat 
tugas untuk berbicara bahasa Inggris atau mendapat tugas untuk presentasi 
di depan teman-teman? 
I : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
I : Iya mbak, kadang grogi kalau lagi ngomong di depan. 
R : Bisa dijelaskan alasannya kenapa ? 
I : Karena kurang persiapan, terus materi juga kurang menguasai. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
I : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
I : Ada mbak. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
I : Kalau aku sih mencoba rilex, santai, sama positif thinking aja mbak. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
I : Bisa berhasil. 
R : Oke, yasudah kalau begitu. Makasih ya udah mau tak tanya-tanya in. 
Pokoknya semangat belajarnya. 
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I : Iya mbak, sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
Time   : Friday, May 4th 2018, at 09.54 AM 
Place  : XI IPS 2 classroom 
Informant : Abdurrohman 
Researcher : Tri Listiyaningsih 
 
R  : Selamat pagi. 
A : Pagi. 
R : Boleh minta waktunya sebentar? 
A : Iya, silahkan mbak. 
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R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
A : Kalau menurut saya yang paling sulit itu listening, kemudian speaking, 
reading, baru writing mbak. 
R : Oh gitu ya, lha kenapa kok menurutmu listening menjadi yang paling sulit? 
A : Soalnya cara ngomong sama tulisannya beda mbak jadinya itu yang paling 
sulit menurutku. 
R : Oke, menurutmu listening ya yang paling sulit, tapi disini mbak nggak 
akan tanya soal listening, tapi tanyanya soal speaking ya. 
A : Iya mbak, speaking itu juga menurutku sulit mbak, soalnya kan di depan 
teman-teman, terus cara ngomongnya itu aku juga masih kurang mbak.  
R : Oke kalau gitu. Langsung saja ya, mbak mau tanya. Ketika pelajaran 
bahasa Inggris, pernah mendapat tugas untuk berbicara bahasa Inggris atau 
mendapat tugas untuk presentasi di depan teman-teman? 
A : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
A : Iya mbak, aku kalau di depan sering ngrasa grogi, takut, dan cemas. 
R : Bisa dijelaskan alasannya kenapa ? 
A : Karena takut diketawain. Hehehe. 
R : Oh takut diketawain, lha kamu pernah punya pengalaman diketawain di 
kelas nggak ? 
A : Pernah. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
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A : Ada mbak, kalau lagi ada tugas suruh presentasi, atau ada tugas disuruh 
maju speaking, saya selalu menyiapkan materi mbak. Soalnya ntar takut 
diketawain kalo salah. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
A : Kalau aku sih biasanya lihat temen sama tarik napas. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
A : Hasilnya lumayan berhasil sih mbak.. 
R : Makasih ya untuk jawabannya. 
A : Iya mbak. 
 
 
 
Time   : Friday, May 4th 2018, at 11.07 AM 
Place  : XI IPS 2 classroom 
Informant : Silfiana Apriliani 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
S : Iya mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
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S : Speaking mbak, yang bagian nghafalin. 
R : Ya nggak usah dihafalin semua, hafalin point-point yang ingin kamu 
omongin aja. 
S : Iya sih mbak, tapi itu ntar kalo poin-poin nya aja ntar bingung mau 
ngomong apa. 
R : Oalah gitu to, ya tiap orang kan beda-beda soalnya, hehehe. Yaudah kalau 
gitu. Langsung saja ya, mbak mau tanya. Ketika pelajaran bahasa Inggris, 
pernah mendapat tugas untuk berbicara bahasa Inggris atau mendapat tugas 
untuk presentasi di depan teman-teman? 
S : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
S : Iya mbak, pernah. 
R : Bisa dijelaskan alasannya kenapa ? 
S : kadang tu kalau lihat temen pada lancar ngomongnya, terus sering ngrasa 
minder kenapa kok yang lain bisa, tapi aku kok masih susah gitu. 
R : Oh gitu,  terus kalau pengalaman diketawain di kelas, kamu punya nggak? 
S : Punya mbak, aku pernah di ketawain pas waktu maju. 
R : Tapi apakah ada persiapan sebelum maju berbicara di depan kelas? 
S : Ada mbak, biasanya aku mengingat, mempelajari, dan memahami materi 
yang mau dijadin bahan untuk maju. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
S : Kalau aku sih biasanya liha tarik napas agak lama, terus menggosok-
nggosok tangan, soalnya tangannya terasa dingin mbak. 
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R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
S : Hasilnya bisa mengurangi rasa grogi sih mbak. 
R : Yasudah kalau begitu. Makasih ya udah mau jawab. Semangat belajarnya. 
S : Iya mbak, sama-sama. 
 
 
 
 
 
 
Time   : Friday, May 4th 2018, at 11.15 AM 
Place  : XI IPS 2 classroom 
Informant : Bariyah 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya? 
B : Iya mbak. 
R : Mbak mau tanya-tanya sama kamu. 
B : Iya, silahkan mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
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B : Kalau menurut saya yang paling sulit itu writing mbak. 
R : Oh writing ya, lha kenapa kok menurutmu writing menjadi yang paling 
sulit? 
B : Karena kan kalau nulis bahasa Inggris harus pakai grammar mbak, jadinya 
susah. 
R : Hem, gitu ya. Oke tapi mbak disini mau tanya tentang speaking ya. 
B : Iya mbak, speaking itu juga lumayan sulit mbak, soalnya takut salah 
ngomong. Kan kalau ngomong juga harus tahu grammarnya mbak. 
R : Iya, bener sih. Tapi kalau pas speaking, ngomong aja. Salah grammarnya 
gak papa. Yang penting kan usahanya untuk ngomong dek. 
B : Iya mbak, tapi tetep aja takut salah. 
R : Yaudah, mbak langsung tanya ya. Ketika pelajaran bahasa Inggris, pernah 
mendapat tugas untuk berbicara bahasa Inggris atau mendapat tugas untuk 
presentasi di depan teman-teman? 
B : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
B : Iya mbak,  pernah grogi kalau lagi ngomong di depan. 
R : Bisa dijelaskan alasannya kenapa ? 
B : Karena kurang persiapan jadi buat aku nggak PD mbak, terus takut salah 
juga, takut ntar diketawain sama temen-temen. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
B : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
B : Ada mbak. 
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R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
B : Kalau aku diusahakan tidak melihat mata orang-orang mbak. Liatnya ke 
kening kalau nggak ya lihat tembok. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
B : Bisa berhasil. 
R : Makasih ya udah mau tak tanya-tanya in.  
B : Iya mbak, sama-sama. 
 
Time   : Friday, May 4th 2018, at 11.21 AM 
Place  : XI IPS 2 classroom 
Informant : Risna Sari 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
RS : Iya mbak. 
R : Mbak cuma mau ngobrol sebentar kok. 
RS : Iya, silahkan mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
RS : Kalau menurut saya yang paling sulit itu speaking mbak, cara ngomong 
kosa katanya itu lho mbak. 
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R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
RS : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
RS : Iya mbak, kadang grogi kalau lagi ngomong di depan. 
R : Bisa dijelaskan alasannya kenapa ? 
RS : Karena takut ditertawain.. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
RS : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
RS : Ada mbak, persiapannya sebelum maju nyiapin materi. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
RS : Bernafas, liat ke atas, terus positif thinking. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
RS : Bisa berhasil. 
R : Makasih ya untuk jawabannya. 
RS : Iya mbak, sama-sama. 
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Time   : Friday, May 4th 2018, at 11.28 AM 
Place  : XI IPS 2 classroom 
Informant : Ralan Ependi 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
RE : Iya mbak. 
R : Mbak cuma mau ngobrol sebentar . 
RE : Iya. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
RE : Kalau menurut saya yang paling sulit itu speaking mbak. Menghafal. 
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R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
RE : Pernah, pas di kelas X pernah, pas di kelas XI juga pernah. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
RE : kalau udah persiapan nggak terlalu grogi sih mbak. Tapi kalau belum 
persiapan ya grogi. 
 R : Bisa dijelaskan alasannya kenapa ? 
RE : Karena kurang persiapan, di depan sering lupa. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
RE : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
RE : Ada mbak, menghafal materi sama persiapan mental aja. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
RE : Kalau aku menggunakan gerakan, kalau lupa nengok ke atas.. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
RE : Bisa berhasil dan aku lebih merasa tenang. 
R : Oke, yasudah kalau begitu. Makasih ya udah mau tak tanya-tanya in. 
Pokoknya semangat belajarnya. 
RE : Iya mbak, sama-sama. 
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Time   : Friday, May 4th 2018, at 11.34 AM 
Place  : XI IPS 2 classroom 
Informant : Muhammad Ilham 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
M : Iya mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
M : Kalau menurut saya yang paling sulit itu speaking mbak, yang bagian 
speech. 
R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
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M : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
M : Iya mbak, pernah. 
R : Bisa dijelaskan alasannya kenapa ? 
M : Karena bahasa Inggris itu membuat takut. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
M : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
M : Ada mbak, biasanya aku latihan dulu, terus menghafal materinya. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
M : Kalau aku melakukan gerakan sama minum air putih. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
M : Bisa berhasil. 
R : Oke, makasih ya udah mau tak tanya-tanya. 
M : Iya mbak, sama-sama. 
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Time   : Friday, May 11th 2018, at 06.45 AM 
Place  : XI IPS 2 classroom 
Informant : Yustina Permatasari 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya? 
Y : Iya mbak. 
R : Mbak cuma mau ngobrol sebentar. 
Y : Oke. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
Y : Kalau menurut saya yang paling sulit itu speaking mbak. 
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R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
Y : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
Y : Iya kadang sih mbak, tapi ya nggak terlalu yang takut banget soalnya aku 
kalau lagi ngomong di stage itu sebisanya aja. 
R : Bisa dijelaskan alasannya kenapa ? 
Y : Biasanya aku sih karena nge blank sama takut kalau lupa. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
Y : nggak pernah sih mbak, ya biasa aja. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
Y : jelas ada mbak. Nyiapin teks, terus kalau belum matang jangan maju dulu. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
Y : Kalau sudah agak lupa, diem sebentar, membuat gerakan, sama 
mengalihkan situasi, contohnya kalau pas lagi lupa terus aku bilang “ladies 
and gentlement” gitu. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
Y : Bisa nambah PD sih mbak. 
R : Bisa nambah PD ya. Makasih ya. 
Y : Iya mbak, sama-sama. 
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Time   : Monday, May 14th 2018, at 02.50 PM 
Place  :  In front of classroom XI IPS 2 
Informant : Nurul Azizah 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
N : Iya mbak. 
R : Mbak cuma mau ngobrol sebentar sama kamu. 
N : Iya, silahkan mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
N : Kalau menurut saya yang paling sulit itu speaking mbak. 
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R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
N : Iya, pernah mbak. Agak sering malahan. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
N : Iya mbak, nerves. 
R : Bisa dijelaskan alasannya kenapa ? 
N : Soale kadang belum hafal teks, belum memahami isi, sama takut salah. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
N : Pernah sih mbak. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
N : Ada mbak, sebelum maju aku selalu melakukan persiapan. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
N : Kalau aku nambah gerakan tangan, nambah gerakan kaki, sama liat 
sekeliling. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
N : Kadang iya mbak. 
R : Kalau begitu, makasih ya udah mau jawab. 
N : Iya mbak. 
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Time   : Monday, May 14th 2018, at 02.30 PM 
Place  : XI IPS 2 classroom 
Informant : Siti Hajaroh 
Researcher : Tri Listiyaningsih 
 
R  : Pagi dek, boleh minta waktunya sebentar? 
S : Iya mbak. 
R : Mbak mau ngobrol sebentar kok. 
s : Iya, silahkan mbak. 
R : Kalau di pelajaran bahasa Inggris itu kan ada empat skill kan, ada reading, 
writing, listening, sama speaking. Nah, kalau menurut kamu yang paling 
sulit itu apa? 
S : Kalau menurut saya yang paling sulit itu speaking mbak. 
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R : Oh speaking ya, lha kenapa kok menurutmu speaking menjadi yang paling 
sulit? 
S : Ya takut aja ntar kalau salah ngomong mbak. 
R : Ketika pelajaran bahasa Inggris, pernah mendapat tugas untuk berbicara 
bahasa Inggris atau mendapat tugas untuk presentasi di depan teman-teman? 
S : Pernah mbak. 
R : Pernah ya, nah kamu merasa cemas, khawatir, atau takut nggak sebelum 
bicara di depan, atau pas bicara kamu ngrasa cemas kayak gitu nggak? 
S : Iya mbak, merasa cemas. 
R : Bisa dijelaskan alasannya kenapa ? 
S : Ya takutnya nanti nge blank, takut temen-temen ngetawain. Apalagi kalau 
aku lagi maju terus ada temen-temen yang liat aku maju terus habis itu,bisik-
bisik, aku malah ngrasa kalau mereka itu ngomongin aku, jadi aku langsung 
tambah minder mb.”. 
R : Kamu pernah punya pengalaman diketawain di kelas nggak ? 
S : Pernah. 
R : Terus apakah ada persiapan sebelum maju berbicara di depan kelas? 
S : Kalau udah di kasih tahu, ya menghafalkan materi memahami, terus cari 
kata kunci. 
R : Oh iya, tadi itu kan kalau pas maju kamu ngrasa grogi, nah bagaimana 
caranya untuk mengurangi rasa grogi itu ketika speaking di depan kelas? 
S : Kalau aku caranya agak diem, tarik nafas, terus cari cara biar nggak down. 
R : Hasilnya gimana dengan melakukan hal tersebut, apakah berhasil 
mengurangi rasa grogi nya? 
S :  Iya, bisa berhasil. 
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R : Makasih ya. 
S : Iya mbak, sama-sama. 
 
 
 
 
 
 
The students name of XI IPS 2 class 
 
Urutan  No induk sekolah Nama Siswa 
 
JK 
1 4639 Abdurrahman  L 
2 4650 Anita Yaunarti P 
3 4651 Anjani Nurrohmah P 
4 4652 Anjar Ferdianto L 
5 4657 Bariyah P 
6 4661 Dela Andriani P 
7 4675 Fatmawati P 
8 4681 Hevillya Mallinda Puspita Rini P 
9 4683 Ibnuhadi L 
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10 4687 Itoh Khusnul Khotimah P 
11 4691 Khasifa Ikrimatussima P 
12 4699 Lukluk Nailul Faz P 
13 4700 Lula Annisa P 
14 4704 Maaful Malik Adam L 
15 4712 Muhammad Arif Ikhwanudin L 
16 4714 Muhammad Ilham Hammam L 
17 4715 Muhammad Izzul Haq L 
18 4719 Mustakhul Istighosyah P 
19 4720 Naili Khoirun Nihaya P 
20 4726 Nur Aini Ahmad P 
21 4728 Nurul Azizah M. Lusi P 
22 4733 Ralan Ependi L 
23 4735 Reni Rusmiyati P 
24 4737 Risna Sari P 
25 4744 Setiono L 
26 4746 Silfiana Apriliyani P 
27 4748 Siti Hajaroh P 
28 4751 Siti Milatul S P 
29 4758 Taufiqurrohman Al Aziz L 
30 4762 Umi Zaidah Zakia P 
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31 4764 Uswatun Khasanah P 
32 4767 Yustina Permatasari P 
33 4770 Ziad Fathurrohman L 
 
Ket : L = Laki laki 
  P = Perempuan  
 
Laki-laki  : 11 
Perempuan : 22 
Jumlah  : 33 
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